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Abstract

One of the characteristics of writing is that it does not carry the phonetic and prosodic qualities of speech. We will argue, however, that the lexical, syntactic, organizational, and even the material aspects of writing construct identity just as much as do the phonetic and prosodic aspects of speech, and thus writing always conveys a representation of the self of the writer. In this sense, "voice" is not an optional extra: All writing contains "voice" in the Bakhtinian sense of reaccentuating "voice types," which locate their users culturally and historically. Writers may, through the linguistic and other resources they choose to draw upon in their writing, ventriloquate an environmentally aware voice, a progressive-educator voice, a sexist voice, a positivist voice, a self-assured voice, a deferential voice, a committed-to-plain-English voice, or a combination of an infinite number of such voices. We will illustrate this argument with examples from the writing of six graduate students studying in British universities. We will recommend that an L2 writing pedagogy that raises critical awareness about voice can help learners maintain control over the personal and cultural identity they are projecting in their writing. 
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1. Introduction

In this article, we argue for a way of thinking about "voice" that does not treat it as an optional extra. We identify three types of positioning, mapping onto Halliday's (1985) three macrofunctions of language: positioning in terms of the writers' ways of representing the world ("ideational positioning"); positioning in terms of their relative authoritativeness or tentativeness and in terms of the writers' relationship with their readers ("interpersonal positioning"); and positioning in terms of the writers' preferred ways of turning meanings into text ("textual positioning"). We illustrate this argument with examples from the writing of six graduate students from Mexico, showing how they negotiate representations of themselves as they enter new discourse communities in British universities, taking on discourse practices that position them in different ways. We propose that since this negotiation of identity is an integral part of any act of writing, it is a useful focus for learners and teachers, providing a social dimension to decisions about how to write in a second language. 

2. Voice as self-representation

2.1. The idea of conveying an impression of self through semiotic resources

The concept of "self-representation" is not unique to writing: It is an integral element of all human activity. For example, as a person walks into a room, they are conveying a representation of themself through the clothes they are wearing, the state of their shoes (especially the heels!), the angle at which they hold their head, the width and length of their smile (or their lack of smile), the extent to which they look people in the eye. Through these nonverbal semiotic resources, they give a strong indication of which social group or groups they identify with, of their sense of certainty and authority in the social situation, of their relationship with and consideration of others who are there, of what they consider to be important, and of their view of the nature of the event in which they are participating. This is before they have opened their mouth! 

Spoken language provides additional semiotic resources for self-representation. In classic sociolinguistic studies, researchers have shown how people align themselves with one social group rather than another through minute changes in their vowels in particular words, through the use of distinctive prosodic features, or in the extent to which they do or do not contract syllables and morphemes (see, for example, Labov and Milroy). Such features are used as a marker of identity in the broader context of English as an international language, too. One of us once met a woman from Nigeria who spoke English with evenly stressed syllables and minimal vowel contraction — a prosody that was recognisably different from that of British English. When asked whether she wanted to make her pronunciation more like that of a "native speaker" of the language, she was offended, saying that, on the contrary, it was important for her to maintain her prosody in the face of any exposure to British English because it identified her as West African. 

One of the characteristics of writing is that it does not carry these phonetic and prosodic qualities that act as markers of identity: National, geographic, or social identity is often erased when people write. This can be a disadvantage or an advantage. For example, a man who was very active in community affairs in the North of England explained why he did not like writing: "What I don't like about writing is that when I write, people don't know I'm Irish." He felt alienated from the whole project of communicating in written language because he felt that it eradicated his national identity. On the other hand, the anonymity that writing seems to construct allows people to "hide behind" it, becoming absorbed into the commonality of, for example, an "academic identity," free from social, geographic, or national ties. 

However, Ivanic; Ivanic and Ivanic has argued that the lexical, syntactic, semantic, and even the visual and material aspects of writing construct identity just as much as do the phonetic and prosodic aspects of speech, and thus writing always conveys a representation of the self of the writer (see also Cherry and Clark). There is no such thing as "impersonal" writing because writers convey messages about themselves by such acts as using the word "they," "she," or "he" to refer to people in general; by such acts as representing a social process as a verb, accompanied by human actors, or representing a social process as a nominalization: a noun stripped of tense, modality, subject, and objects; by such acts as including or not including definitions within their writing; by such acts as writing on paper with background images printed on it, or on plain paper. 

2.2. The cultural nature of self-representation

Writers do not construct these self-representations from an infinite range of possibilities but from culturally available resources. To take the first example in the previous paragraph, a precedent for using "he" for generic reference existed in English usage prior to the current level of awareness of potential gender bias. There is a precedent for the use of "she" in more militant feminist language use. And there is a precedent for the use of "they" in the language use of those who want to tread a path between these positions and at the same time are prepared to challenge grammatical conventions of subject–verb agreement. When writers use one of these three options, they are aligning themselves with one or another of these social positions. Just by looking at this one paragraph of ours, you, the reader, have many hints as to our "voice": Many of the words and expressions we have used (for example, "militant," "you, the reader," "is" as opposed to "may be," "tread a path between," "And" to start a sentence) would not be used by people with different views, different feelings about their own right to speak, different attitudes to the construction of written language. Thus, writers come to "sound like" one social group or another, according to their linguistic choices, in spite of the fact that writing is devoid of phonetic and prosodic features. And this positioning is recognized by readers insofar that they share the same sociocultural context. 

We find the term "voice types" useful to refer to the culturally recognisable "ways with words" that align a speaker or writer with one social group rather than another. The terms "discourses" and "genres" are also useful: We will use "discourse(s)" when we want to focus on the different values and beliefs implicated in language and "genre(s)" when we want to focus on the different social activities accomplished through language. However, we will use the term "voice types" as an umbrella term encompassing both "discourses" and "genres" and to draw attention to the consequences of these linguistic resources for the subjectivities of their users (as discussed also in Kress and Scott). These voice types construct socioculturally recognisable subject positions for us: positions of which we may or may not be consciously aware and with which we may or may not wish to identify. All writing contains "voice" in this Bakhtinian sense of reaccentuating voices that locate their users culturally and historically — "reaccentuating" in the sense of using available voice types in new ways, unique to their new contexts and purposes (see the collections of Bakhtin's essays published in Bakhtin and Bakhtin). 

As people write, they draw on the repertoire of voices they have encountered in their experience of participating in genres and discourses, and they uniquely recombine a selection of the resources at their disposal for the purposes of the writing task at hand. This process is profoundly social in the sense of "interpersonal," located in the very particular encounters of the writers themselves with other people, other minds, and other texts, spoken and written (see Ivanic and Prior for situated accounts of this process, and Prior in this issue for a reconceptualization of language as "a sociohistoric chain of situated utterances" and a discussion of the interplay between the social and the personal in discourse acquisition and use). 

In this article, we give examples of actual writers producing actual texts, and out of respect for them as people, we want to examine the extent of their agency in this process of subject-positioning. Participating in the discourses and genres that generate voice types is a social process: Social forces structure the possibilities available to the individual. On the one hand, recognizing that identity is socially constructed exonerates individuals from full responsibility for the versions of self that they present in their writing: These versions of self are, as it were, part and parcel of the culture from which they are deriving them. In settings in which authority is being exercised over writing such as writing academic assignments, the version of self that will be rewarded may be determined by the tutor who will be assessing the work. In discussing the way in which children learn to write, Kress (1994, p. 11) warns: 

the learning of the genres involves … a subordination of the child's creative abilities to the demands of the norms of the genre. The child learns to control the genre, but in the process, the genre comes to control the child.

On the other hand, we suggest that there are three interrelated features of culturally available resources that offer the individual freedom and power over their self-representation. First, in any cultural setting, there are many voice types in circulation: Academic discourse, for example, is not monolithic (for further discussion of this point, see 
Ivani, 1998, Chap. 10
). Second, each individual act of self-representation is unique: The individual has a unique history of encounters with voices, and the freedom to select from the culturally available voice types and/or creatively recombine them in their own way, given the constraints of their own access to voice types, their relative assertiveness, and the degree of freedom in the institutional setting. Third, the possibilities for selfhood are never completely socially determined. There are often "patterns of privileging" (see Wertsch, 1991 for this expression) among the voice types in a particular institutional setting, but the individual can exercise the power to conform to or resist the social forces that are privileging one voice type over another. A critical approach to language pedagogy is concerned with revealing these tendencies and possibilities, as we discuss in Section 9 of this article. 

Thus, the six Mexican students who wrote the academic assignments from which we draw our examples are both subject to, and active agents of, the types of positioning that we discussed below. Insofar that they are subject to their positioning, it is possible to say that they do not bear full responsibility for the versions of self they are presenting in their writing: These "socially constructed selves" can be attributed to the voice types that are available and privileged in the social setting in which they are studying (compare "authoritative discourse" as discussed by Prior, 1995). But insofar that they are active agents of their positioning, it is possible to say that they are exerting their own will in selecting and creatively recombining available resources, and sometimes in resisting pressure to conform to institutionally imposed patterns of privileging (compare with "internally persuasive discourse" as discussed by Prior, 1995). 

2.3. "Voice" meaning "self-representation" in relation to "voice" meaning "having something to say"

The term "voice" is often used to refer to expressions of the writer's own views, authoritativeness, and authorial presence: "Voice as Juice" as it was described by Hashimoto (1987). In contrast to "voice" as self-representation, which is an inherent feature of all writing, "voice" in the sense of speaking one's mind may or may not be present in a piece of writing: The writing may range from being very assertive and authoritative to being very tentative and deferential to other authoritative sources. The writing may contain many first-person references to the writer, including "I" as the grammatical subject of verbs of cognition, or few if any such first-person references. It is common for teachers to say, "I can really hear your voice in this piece of writing," meaning that they have a strong sense of what the writer's views are. This is the definition of "voice" that has attracted so much debate in the literature on L1 and L2 writing. Researchers and practitioners have rightly questioned whether a value judgement can be attached to "voice" in this sense and have argued that writing with "a strong voice" in this sense is culturally determined rather than either good or bad (see the introduction to Prior's paper in this issue for further discussion of this debate). However, this is not the meaning of "voice" we are concerned with here. It is in fact subsumed by the concept of voice as self-representation, because sounding relatively authoritative or relatively deferential is one of the many aspects of the writer's discoursally constructed identity, as we discuss in Section 6 below. 

3. The samples of L2 writing

Our main aims in this article are to elaborate on the nature of self-representation in writing, to develop an analytical framework for the study of self-representation in writing, and to show its relevance to second language writing pedagogy. In order to do so, we discuss examples from the writing of six Mexican students on postgraduate courses at four British universities in the academic year 1998–1999. The data were collected as part of a study of the students' literacy practices and the sources of these practices (Camps, 2000). The decision to draw on these data to exemplify self-representation in writing was made after the data had been collected. We made a selection of extracts from the students' writing to exemplify the types of positioning we are proposing: The samples are illustrative rather than representative. 

The students had all completed undergraduate degrees in Mexico, where they had written their assignments in Spanish. Table 1 provides an overview of their background. 
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Table 1. The backgrounds of the six Mexican students 
[image: image128.png]Student  Previous  writing  experi-  EFL preparafion courses EAP courses in Britain — Postgraduate — studies  in
ence Britain

Germin  Academic and professional  None Compulsory "MSc in Information Man-
agement

Evodia  Academic and professional  None None MEd in Adult Education
and Literacy for Rural So-
cial and Community Devel-
opment

Emilia  Personal Proficiency Optional Postgraduate Diploma in
Finance

César  Academic and professional None None MSc in Global Biodiversity

Hazel  Academic IELTS preparation, wiiting  Compulsory MSc in Information Sys-
tems Engineering.

Yamile Personal, academic and Proficiency Optional MSc in Information Man-

professional

agement
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In the first column, we introduce each of them. The second column shows the writing experience the students had prior to their postgraduate studies in Britain. Most of this experience was acquired during their undergraduate studies and professional careers. The third column focuses on the type of preparatory EFL courses they had taken before enrolling for their postgraduate courses. They were the courses the students had decided to take in Mexico because they felt they needed to improve certain areas of English before coming to Britain or to be prepared for taking the TOEFL or IELTS2 placement exam. For example, Emilia and Yamile thought they needed to improve their oral proficiency. Hazel thought it was necessary to take a writing course because she felt she did not have any experience in writing in English. In addition, she believed she needed to have the IELTS preparation course before taking the IELTS placement exam. The fourth column describes the intensive EAP courses the students were required to take or decided to take in Britain before or during their formal studies. These courses taught the students the academic conventions of assignments, such as organization of their writing, different types of sentences and connectors, coherence and cohesion, and the impersonal voice in academic writing. The students were familiar with some of these conventions from their previous experience, such as the use of the third person in academic discourse. However, the students became aware of the possibility of having other choices in their assignments and dissertations through confronting the academic conventions and demands in Britain. The fifth column gives details about the students' postgraduate studies in Britain. All the students were working for a Master's degree except for Emilia, who was studying for a Postgraduate Diploma in Finance — a less advanced qualification. 

All their courses in the UK required a considerable amount of academic writing in English. Three complete texts from each student's coursework for their subject specialism were collected. The tasks set for each of these texts are shown in Table 2. These were the final versions of the assignments as they were handed to the subject tutors. The students had little, if any, help with these assignments, and in the one case where a draft had been seen by an EAP tutor, the final decisions about the wording of the assignment had been the student's own. 

[image: image130]
Table 2. The tasks set for each of the students' assignments 
[image: image131.png]Student  Type of text — Task’
Germén  Assigmment 1 Wiite a case study of a company,

Assignment 2 Wiite a research proposal,

Dissertation  Action research on a company and presentation of lessons leamt from this experience.
Evodia  Assignment 1 Wiite an essay on participatory leaming,

Assigmment 2 Waite an essay on literacy.

Dissertation A critique of an educational model for environmental care for Mexican rural commu-

nities,

Emilia  Assignment 1 Waite a report of a company, predicting its future performance.

Assignment 2 Wiite a report of a company, analyzing its financial state.

Dissertation  Analysis of price ransactions for stock indexes.
César Assignment 1 Waite a teview of research techniques on coral reefs.

Assignment 2 Wiite a review about a book on mass extinction,

Dissertation  Observations on the relationship between wild fowl and their prey in an estuary.
Hazel  Assigmment 1 Waite an evaluation report about a business component

Assignment 2
Dissertation

Assignment 1
Assignment 2
Dissertation

‘Wiite an essay on simulation business
Modeling, development, design, and implementation of simulation object-oriented
software tool.

Same as Germn,

Same as Germén,

Same as Germin.
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The students were interviewed three to five times in the course of the year about various aspects of their writing, but not specifically about issues of "voice" as conceptualized in this paper nor about how they felt they were positioning themselves by their linguistic choices. The tutors who assessed their first assignments were also interviewed about their expectations for the assignments and their assessment of the students' work. Even though the students were not asked specifically about their "voice" in these samples and had returned to Mexico before we could consult them about our analyses, some of what they said in the interviews throws light on their linguistic choices, and we include quotations from these interviews3 and from an interview with one of their tutors where it is relevant. 

4. Different types of writer positioning

In the following analysis, we examine some of these writers' lexical, syntactic, and rhetorical choices. We suggest that they were drawing on "voice types" that had consequences for their identities, positioning them as "sounding like" members of social groups or as particular types of people. We identify three types of positioning that operate simultaneously: "ideational positioning," "interpersonal positioning," and "textual positioning." These terms map onto the three macrofunctions of language proposed by Halliday (1985) (see also Halliday & Hasan, 1985). The "Ideational Function" of language is concerned with "representing": talking or writing about something. The "Interpersonal Function" of language is concerned with "interacting": talking or writing between interlocutors. The "Textual Function" of language is concerned with "text creating": talking or writing to shape the text. In Halliday's account, the construction of "identity" is an aspect only of the Interpersonal Function of language, but we are proposing here that the construction of identity is a property of all three macrofunctions: of the whole integrated system of language. We are proposing that each of the macrofunctions contributes to subject-positioning, as summarized in Fig. 1. We exemplify each of these types of positioning in the sections that follow. 
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Fig. 1. Three simultaneous types of subject-positioning. 
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In the commentary, we use italics for the first mention of words under discussion and quotation marks for further mentions of the same word and for other quotations from the samples. 

5. Ideational positioning

We are using the term "ideational positioning" to refer to the way in which the selection of voice types positions the writer as having particular ideas, particular views of the world. 

5.1. Different interests, objects of study, methodologies

To take a very simple manifestation of this, writers portray their interests through what they write about. Compare, for example, Examples 1–3
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Example 1 From Hazel's dissertation on an MSc in Information Systems Engineering.  Transient and permanent entities are distinguished by the symbol ("X"), it maps into a Terminate Action, i.e., the object will be destroyed. Additional information, such as the maximum number of instances of an object and the frequency distribution, mean and standard deviation, should be stated clearly as comments in the diagram. 

Example 2 From César's first assignment on an MSc in Global Biodiversity.  The line transect methods basically involve the recording of the length of random-spaced parallel lines that are intercepted by plants or sessile animals. Line intercept transect (LIT) are used to assess the sessile benthic community in coral reefs. The community is characterized using life-form categories that provide a morphological description of the reef community. 

Example 3 From Evodia's second assignment on an MEd in Adult Education and Literacy for Rural Social and Community Development.  Whether entrepreneurial literacy is a viable alternative to organise humanised modes of production, how is the conscientization component introduced, in order to motivate people to transform the world? These questions are formulated based upon an important issue that concerns this author: environmental education rarely blends with development initiatives. 

Hazel, César, and Evodia are positioning themselves as interested in particular entities through their distinctive lexical choices in this writing, for example: transient and permanent entities, frequency distribution, line transect methods, sessile animals, morphological description, entrepreneurial literacy, the conscientization component. These align them with the objects of study and methodologies of their departments. It is striking how the lexical range of each student is distinct from the others: Hazel is the only one of the six students who refers to "transient and permanent entities," being the only one in an Information Systems Engineering department; similarly, César is the only one who uses the words "sessile" and "morphological;" Evodia the only one who refers to "conscientization." In this way, they are locating themselves firmly in the culture of people who are interested in these sorts of things, who engage in research of this sort. 

César, for example, when asked about his writing style in this assignment, said: 

I learnt these types of sentence … imitating the readings … I try to write in the way or style that is written in scientific articles and technical reports. … As it [the assignment] is based on one book, I couldn't obviously quote the author all the time, but there are some phrases I took but … I changed what followed, but I guess there are some textual phrases [that I have taken from the source].

These students gave the impression that they welcomed and indeed sought out the community membership conferred by the use of such lexis, but all students may not accommodate to such positioning so wholeheartedly. It may be that other students on, for example, Hazel's course were less interested in "permanent and transient entities" and did not feel so comfortable associating themselves with those who profess such interests. 

5.2. Different stances towards topics: values, beliefs, and preferences

We suggest that ideational positioning goes beyond just having particular interests and associating oneself with particular objects of study to encompass also taking particular stances towards them. Values, beliefs, and preferences are carried by choice of classificatory lexis, generic reference, evaluative lexis, and syntax. For example, Example 4 contains noun phrases, adjectives, and verbs that carry Evodia's value judgments on the topics she is discussing. 

Example 4 From the "Conclusion" of Evodia's dissertation on an MEd in Adult Education and Literacy for Rural Social and Community Development.  To untangle the complexities of an unsustainable present, it was imperative to look at its roots in the dominant economic ideology. A competitive, efficiency-based development model has not considered the rate at which natural resources are being exploited. In the search for avenues shared by environmental care and economic justice, a reflection was made upon the role of education in the lives of economically poor people. On the side of economy, real alternatives to the dominant economic system were found; likewise ecological economics and the Theory of Organisation. On the side of environmental care, it was observed that the predominant Western-rooted environmental education model does not generate significant changes in the relationship between rural cultures and the environment. 

An example of classificatory lexis that positions the writer is Evodia's choice of the term rural cultures for referring to people living in country areas. Had she chosen a term such as "primitive people" instead of "rural cultures," she would have projected an entirely different stance towards what she was talking about. Evodia used the generic noun people in the expression "economically poor people." Had she used the male-specific word "men" instead of "people" here, it would have suggested a very different position on gender issues. This choice may have been influenced by translation from Spanish, or it may have been made on political grounds, but this does not affect the way in which the writer is positioned in the mind of the reader. The adjectives unsustainable to modify "present," dominant to modify "economic ideology," predominant Western-rooted to modify "environmental education model," and the verb exploited are all lexical choices that, we suggest, carry Evodia's value judgments on the issues she is discussing, conveying a strong indication of her stance, even to a reader who does not know her. For example, the words "dominant" and "predominant" represent Evodia as rather militant and adversarial in her stance towards environmental issues. In each of these cases, she could either have omitted the word or chosen a less value-laden one in its place, but she did not. We are suggesting that such lexical choices construct a "voice" that potentially conveys an impression of Evodia's values and beliefs whether or not she would claim ownership of the impression she has created. 

It is not only lexical but also syntactic choice that aligns writers with particular stances. Continuing the discussion of Example 4, the verb phrase being exploited carries Evodia's position not only through the connotations of the word "exploited" but also because of its passive form. If Evodia had used an active verb such as "are disappearing" in the same place in the sentence, it would have had a very different effect. By choosing a passive verb, Evodia is implying the responsibility of some (unnamed) agents for what is happening to natural resources. It is perhaps significant that Example 4 is the final paragraph of the final piece of work Evodia wrote as a Masters student. By this time, she had become more self-confident in her views and experienced in choosing how to express them. In addition, her linguistic choices may have been influenced by the fact that generically the end of an academic paper is the place where a writer can be more evaluative and opinionated. 

There are many aspects of syntactic choice that can position writers, particularly: using generic or specific nominal reference, using personal or impersonal ways of referring to people, using nominalization for processes rather than full finite verbs, using active or passive verb forms, with or without mention of agents, placing topics in subject, object, possessive, or circumstantial roles in clauses. These syntactic choices are particularly significant when they are viewed from the perspective of whether and how humans are presented: a perspective developed in the work of van and van. Here are some examples of these choices from Example 5. 

Example 5 From Yamile's first assignment on an MSc in Information Management.  Wal-Mart sustainable competitive advantage, through information technology, could be explained by Ross (1996) statement that the way companies can apply information technology (IT) to enhance competitiveness lies in the development of an especially effective IT capability: the ability to control IT-related costs, deliver systems when needed, and effect business objectives through IT implementations. This capability derives from careful management of three key assets: highly competent IT human resource, a reusable technology base, and a strong partnering relationship between IT and business management. 

In Example 5, it is revealing to ask: "Where are the people?" as a way of recognizing the characteristics of this voice type that is being reenvoiced by Yamile. Using van Leeuwen's approach, the following expressions can be seen as representations of "people": 

Wal-Mart:

This is a specific, collective reference, using the name of the company rather than any reference to the individual proprietor, managers, and workers.

Ross:

This is a special type of person: the author of an academic publication rather than an actor in the situation which is the topic of the writing. (This reference to "Ross" is very much part of academic discourse but not specific to Information Management discourse, which is our main concern here. We come back to it later in discussing how Yamile might have become party to this discourse.)

Companies:

This is a generic reference, focusing the discussion on companies in general rather than any specific one, and it assimilates the actual people involved into a group identity as a "company": a term which abstracts from and backgrounds the humans who constitute it.

IT human resource:

This noun phrase does indeed have the word "human" in it, but only as a modifier of the head noun "resource": the people themselves are, as so often in management discourse, reduced to being a mere type of "resource."

Further, Yamile's use of nominalizations of processes and actions [capability (twice), ability to control, management (twice)], and of verbs without subjects (deliver and effect) backgrounds or suppresses the human actors that might be involved in the actions. 

By writing in this way, Yamile gives an impression of, to use a business metaphor, "buying into" this way of thinking about businesses: She is being positioned by the discourse. She is taking on the discourse of her discipline that, through these syntactic conventions, turns human business activity into a set of abstract generalizations in which the human processes and human responsibility are backgrounded — a stance towards business with which she may or may not want to be associated. Both Germán and Yamile wrote a case study of a company as their first assignment for the same course, but their assignments showed different voices. Their content tutor commented that Germán wrote more like a manager, whereas Yamile wrote more like an Information Management student: 

Tutor:

They both have different styles. [Germán] writes more managerially … whereas Yamile is more of an essay format …

The reason the content tutor found Germán's essay more managerial than Yamile's was that Germán wrote about a problem with a manager's eyes — a problem that he knew quite well because he himself had been involved in the company he discussed in his assignment as a manager, whereas Yamile chose to look at the case of a well-known U.S. retailer company in Mexico, Wal-Mart. She had expressed her wish to write about this company as an Information Technology consultant, but did not have any personal experience of the company. She said: 

Yamile:

… maybe I should be using very "high" vocabulary

David:

Academic?

Yamile:

Yes, the way it's supposed to be. I don't know if I should get me a list of really nice wording or whatever and try to put it wherever I think it should go. What I try to do is to get [words] from classes, to get them from the teacher, like "the rationale" that was from [my content tutor], he uses this kind of wording and in the document that sounds better than "the reason for this" …

Yamile's desire to find alternative "academic" words reinforces the idea that she wanted her assignment to look like an academic piece of work rather than a business report. 

This sample is particularly interesting for the evidence of how this positioning can happen. The first sentence contains the words could be explained by Ross (1996) statement that, and the rest of the sentence could be attributed to Ross and hence seen as positioning Ross rather than Yamile. However, it is a paraphrase, not a quotation, and so its authorship is ambivalent: It is a fascinating case of the "voice" being half Yamile's and half Ross's (for detailed discussion of such cases of "double-voicedness" in newspapers, see Fairclough, 1988, and of other examples from writing on a graduate program, see Prior, 1998, and this issue). The status of the second sentence is even less certain. Is this entirely Yamile's voice? If so, has she appropriated, or been appropriated by, the discourse she has encountered through reading and paraphrasing Ross? As we say in Section 9 of this article, critical discussion in the L2 classroom might usefully draw attention to these processes and place writers in control of them rather than allowing them to go unnoticed, with the result that writers might be confused by or unwillingly subject to them. 

Finally, these considerations apply to visual representation too (for a detailed "grammar" of the visual, see Kress & van Leeuwen, 1996). In the diagram in Example 6 (Fig. 2), people are represented by the words "FDR": 4 a specific name for an aggregation of people; "ISSUER," "ACQUIRER," "Merchant," and "Card Holder": generic references to people in terms of their functions; and also by the small matchstick figure of a person below the term "Card Holder": a depersonalized, generic rather than individual form of visual representation. These choices are "part of the genre" for this type of diagram, and in that respect, Yamile is simply following the conventions she has probably encountered in her course textbooks and elsewhere. However, we suggest that it is important to recognize how the genre is appropriating her, and positioning her as someone who, in her Information Management student identity, at least, deals with "people" in these corporate, generic, and impersonal ways. 

Example 6 From Yamile's dissertation on an MSc in Information Management.  Fig. 2. 


[image: image136]

 HYPERLINK "http://80-www.sciencedirect.com.libproxy.sdsu.edu/science?_ob=MiamiCaptionURL&_method=retrieve&_udi=B6W5F-433WD4D-2&_image=fig2&_ba=4&_coverDate=05%2F31%2F2001&_alid=176869946&_rdoc=1&_fmt=full&_orig=search&_cdi=6569&_qd=1&view=c&_acct=C000022859&_version=1&_urlVersion=0&_userid=521817&md5=128ef25483aa8ab08fc387220c4010dd" 

(5K) 

Fig. 2. Basic description of FDR core services. 

[image: image138]
5.3. Different views of knowledge-making

So far, we have been writing about ideational positioning in its most obvious sense: that is, the writers' positioning in relation to the topic they are writing about. But another sort of ideational positioning relates to the whole activity of presenting knowledge and understanding, which is the business of many academic genres, including the student essay. Writers become party to particular epistemological stances through lexical and syntactic choices. (For an earlier discussion of this issue, see 
Ivani, 1998, Chap. 10
, and for an analysis of early manifestations of views of knowledge in the work of 9-year-old children, see 
Ivani, 1999
.) 

We suggest that there is a continuum from the view that knowledge is objective and universally true to the view that knowledge is subjective and situated in local experience. We are proposing that different positions on this continuum are associated with different linguistic features. Some of these overlap with aspects of interpersonal and textual positioning, which we discuss later in the paper, but we think it is important to recognize that they also have this ideational dimension of showing the writer's view of knowledge and knowledge-making. 

The view that knowledge is objective and universally true is, we suggest, carried by a variety of the following features: 

• present tense verbs to express "universal truths"

• categorical verbs (that is, those that are not modalized to express tentativeness or uncertainty)

• "state" verbs (what Halliday calls "relational processes"), such as forms of the verbs "be," "have," "appear," "contain," presenting indisputable "facts"

• a lack of verbs referring to the processes of research, thinking, and writing.

• a lack of references to researchers and theorists as the human agents of these processes.

This view is relatively rare in the work of these graduate students. To take examples from the samples already presented, in Example 2, César uses the present tense state verbs involves and provide to present the methods he is discussing as unquestionable. In the final sentence of Example 5, discussed in the Section 5.2, Yamile uses the present tense categorical state verb derives, positioning herself as someone who takes what she is saying in this sentence as a universal truth. As discussed above, she may still be attributing this certainty to her source (Ross, 1996) rather than to herself. However, since this is a separate sentence, it does potentially position Yamile as treating this assertion as fact. 

Knowledge-making may also be presented as an empirical process: one which involves research, thinking, and writing. A positivist version of this view of knowledge-making presents these processes as impersonal, as if they occurred without human agency. This view is very prevalent in academic disciplines, and is one to which student writers often feel obliged to become party. Linguistic features that might be associated with this view of knowledge-making are: 

• no use of first-person references

• verbs to do with the processes of research, thinking, and writing, but mainly in the passive

• few references to people as the agents of these processes

• reference to published works as objects rather than to their writers.

In (Examples 1, 2, and 4)
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Knowledge does not have to be viewed in these impersonal ways. A greater recognition of human agency in the construction of knowledge is realized by frequent references to researchers and writers through various forms of attribution. In the samples discussed so far, this can be seen in the reference to Ross (1996) in Example 5. Mentioning sources in this way is an academic voice type that aligns writers with a view of knowledge as the product and property of individuals. 

A further move towards subjectivity is for writers to make explicit reference to their own agency in knowledge-making practices. On the one hand, this can be seen as a radical and socially responsible move, asserting writers' own right to construct knowledge and understanding and displaying responsibility for their actions and opinions. On the other hand, it can be seen as a somewhat asocial view of knowledge, locating it firmly in the individual. An interesting example of this is in Example 3, where Evodia uses the expression an important issue that concerns this author, thereby taking on the role of "‘I’ as the opinion-holder" (Tang & John, 1999, p. S28). She succeeds in portraying her commitment to personal involvement in identifying what are "important issues" in the knowledge-making process, while at the same time trying to follow the formalistic rules she seems to have encountered about avoiding the use of the first-person pronoun. 

Even more radical is a view of knowledge as rooted in lived experience, either that of the writers themselves or of other people. This view of knowledge is discoursally realized in action verbs with human agents, in narrative accounts of activities situated in time and place, often in the past tense, in references to experience, and by reference to the first person as a primary participant in these processes. An interplay between these more social-constructionist and subjective views of knowledge and knowledge-making can be seen in Example 7. 

Example 7 From Germán's first assignment on an MSc in Information Management.  3. Analysis of actual situation and suggestions  According to my knowledge and experience in the company, I consider that the sociotechnical framework for strategic Information System Planning (SISP) developed by Galliers (1991) is the most appropriate approach to tackle this analysis. The main reason for choosing this is that cultural issues play an important role in the implementation stage of systems in Cuinba. Thus, I will describe the actual situation following the same framework and then turn to the analysis carried out to construct the SISP and description of some recommendation suggested.Here, Germán shifts between these different forms of attribution. He refers to Galliers (1991) as the developer of the framework he is using. He refers explicitly to himself as the evaluator of this framework: I consider the technical framework … is the most appropriate, and as the constructor of this account: I will describe. And he refers to his own lived experience as the source of his evaluation: according to my knowledge and experience in the company. In what follows, he refers to particular roles in the company, using generic and functional rather than specific and personal syntactic forms: The Board of Directors, middle managers, Developers, The role of head of developers, a Systems Committee, the role of the manager, the executive team, a team. In this way, he locates his knowledge, understanding, and opinion in human activity, but abstracts and generalizes from it, not aligning himself fully with a view of knowledge as located in and constructed from personal, lived experience. Although in Example 7 he refers to "my knowledge and experience," he holds back from first-person references and narrative accounts of action in the rest of the assignment, which would have aligned him more fully with the view of knowledge and understanding being grounded in personal experience. This approach to knowledge-making was, to some extent, specified in the task set, and hence, by the genre required. Through engaging in this task, Germán "tried on" this voice type, with its associated view of knowledge-making. Yet the task did not determine the writer's positioning in this respect. Yamile undertook exactly the same task, and in her response, from which Example 5 is taken, there is no mention at all of her own knowledge and experience, as discussed above. 

In this section, we have discussed in detail the different ways in which writers can position themselves ideationally, that is, in terms of their interests, values, beliefs, and perspectives on reality. We have suggested that these positionings come "ready-made" in the voice types to which they are exposed in the disciplinary discourse communities they are entering, like second-hand clothes waiting to be selected and given new life when worn by someone new. Disciplinary "dress codes" exist, but the wardrobe contains more than one suit, allowing people scope to conform to the dress code or flout it, to select one set of clothes rather than another, and to "mix-and-match" creatively. While there are certain conventions and expectations acting upon and often limiting student writers' choices, each individual ultimately exercises individual agency to take elements from different voice types and blend them into a unique, heterogeneous voice according to their own interests, motivations, allegiances, and preferences. And as they do so, they play their part in reshaping the configuration of representational resources that are available to others. 

6. Interpersonal positioning

While constructing particular ideational versions of self as discussed in Section 9, writers are simultaneously positioning themselves on the "Interpersonal" dimension of communication: conveying messages about their sense of their own authority and certainty and about their relationship with their readers. 

6.1. Different degrees of self-assurance and certainty

In Section 5.3 above, we discussed how writers differ in the sources to which they attribute knowledge and understanding. While we see this partly as a consequence of their view of knowledge-making, we see it also as a reflection of their sense of their own authoritativeness. Particularly, the use of categorical present tense verbs with few attributions to others and the bare minimum of evidence or justification for claims makes writers appear authoritative, as well as positioning them as holding a view of knowledge as depersonalized, universal truth. Example 8 is an example of Germán presenting himself as extremely self-assured (see Fig. 3). 

Example 8 From Germán's second assignment on an MSc in Information Management.  The big automakers companies have a huge influence on the value system (see Figure 6). Negotiations in terms of prizes, sale, procurement, logistics and others are made directly by the automaker with the last 3 links of the supply chain, which include leather makers.  Other characteristics of this particular value system are that companies which are farther from the automaker (left side in Figure 6) have less technology applied and are more influenced by changes in the automotive environment, such as unexpected increases or decreases in production rates. This is seen as an opportunity to improve the competitiveness of CIB taking into account that these gaps in technology application are stronger in Mexican companies, especially with hides suppliers.Germán uses the categorical present tense verbs have, are made, are, have, are … influenced, are. There is minimal evidence or justification for the assertions made — the writer's authority is such that they do not appear necessary. These features convey a picture of Germán as in command of the facts, with no hesitation or uncertainty. The diagram, too, generated by computer, conveys an impression of its producer as knowing what he thinks, knowing how things are related to each other, and knowing what he is focusing on. This is a topic on which Germán is indeed an authority, having worked in this industry himself; it may be that, when writing about other topics, he does not convey such self-assurance. 
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Fig. 3. Automotive leather value system (Fig. 6 from German's assigment. 
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Authoritativeness can also be conveyed by the use of evaluation and of modal markers of certainty. In Example 8, Germán evaluates the influence of "big automakers companies" as huge. In Example 4, the modal expression It was imperative asserts authority. An interesting example of a modal marker of certainty for those of us who are not used to reading mathematical equations is Example 9 Fig. 4. The word Obviously reassures the reader of the writer's conclusion, or at any rate conveys the impression that the writer herself is sure of it. 

Example 9 From Emilia's dissertation on a Postgraduate Diploma in Finance.  Fig. 4 
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Fig. 4. 
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By contrast, a more tentative, less assertive self is conveyed by the use of markers of modality, frequent justification for positions taken, and appeals to the authority of other writers to confer validity on assertions. Example 10 comes from the first piece of work of Evodia, who showed such self-assurance in the final paragraph of her dissertation (Example 4). 

Example 10 From the final paragraph of Evodia's first assignment on an MEd in Adult Education and Literacy for Rural Social and Community Development.  To be a group participant is a tiring experience. It could be said that the group is now entering the performing stage (Handy, 1985 in Pretty et al.), searching for productivity and channelling toward identified tasks. There was multiple interchange of knowledge in levels of deep complex thoughts. It cannot be assured that individuals incorporated fully to their lives the essence of group learning, unless there is a longer-term assessment of behaviours. What is true is that with a traditional method members would not have got the opportunity to be themselves, challenge ideas, exchange knowledge and share experiences as it happened in the same time frame. Knowles accurately says, "some of the strongest forces affecting an individual's psychological field are other people."Here, Evodia makes claims very tentatively, modalizing her assertions heavily with such expressions of uncertainty as It could be said and It cannot be assured … fully …. In the penultimate sentence, she takes a more assertive stand, making a claim introduced by an explicit marker of certainty: What is true is that. However, she shies away from taking a fully authoritative position for herself, ending with an appeal to an established authority: Knowles accurately says. Overall, the linguistic choices in this paragraph project an impression of Evodia as deferential to the authority of others, not assuming authority for her own opinions and recognizing the possibility of alternative interpretations. Yet the assertiveness that characterizes her conclusion to her dissertation (Example 4) is perhaps foreshadowed by the way she slips in the word "accurately": her own evaluation of the quotation from Knowles. 

Evodia is well aware of the different styles in academic writing. In fact, she has her own opinion about her program's demands about using the impersonal style: 

Evodia:

My course coordinator emphasizes a lot that it has to be impersonal so instead of saying "I could say something" I say "it can be said."

David:

Did you know that you had to use the impersonal when you came here?

Evodia:

I wasn't sure. I knew from what friends and classmates said that it was accepted for you to use the first person, but it seems that that is in the United States, but I don't know. Maybe my course coordinator is a bit old fashioned who says no, that it's very egocentric.

David:

Did you use the first person in your undergraduate dissertation?

Evodia:

No, because my School in Veracruz is a bit behind, since the scientific methodology is the same, I don't know, many times you can't say "I" although I know that in many places the "I" is accepted.

David:

Did you use the first person in your [first] assignment?

Evodia:

I used a mixture of both. What happened is that I commented on it to the tutor of that module and she said that she didn't want it to be impersonal … if you wanted to write it in the first person it was all right because it also makes you feel like a person, that you have your opinion, that you have experience that is valuable in comparison to other authors. It also supplies a cultural background and many other things. I learnt in Biology that it has to be in the third person, then in my first assignment I was asked for it to be in the first person, and then I have my own views about it … but anyway, as we say "give a sick person whatever he wants," if he [her course coordinator] wants it like that, I'm going to do it but when I have the chance to express myself in my own way I'm going to do it in the first person.

Evodia exhibits considerable ambivalence about the use of the first person: a desire, tempered with reluctance, to write from a position of authority. Her first essay does contain the first person singular, but only in the quotations she included from the members of the group she worked with, in which they shared their different experiences of working as a group in participatory learning. However, in Evodia's own reflections on participatory learning (of which Example 10 is a sample), we see only the impersonal style. This may be due to the fact that she is in the process of crossing between disciplines — from Biology to Education Studies, or that, in the face of conflicting advice from her course coordinator and the tutor of this module, she decided to follow the former (who would ultimately have the most power to influence her success in the course), in spite of her own personal reservations about the impersonal style. 

In Section 5.3, we suggested that the attribution of knowledge and understanding to their sources positions writers ideationally as holding a view of knowledge as the product and property of researchers, rather than as objective and impersonal. Here, we are suggesting that appeals to authority are also part of a set of characteristics that can position the writer as relatively tentative. In our view, reference to sources always carries the ideational positioning discussed above, but the extent to which it also carries the interpersonal positioning discussed here depends on the context in which it is used — the position in the text (such as the final sentence in Example 10), the density of such usage, the type of assertion that is accompanied by the attribution, and, in the wider context of the academic discourse community as a whole, the current state of play as regards what needs to be attributed to its source and what is accepted as common knowledge. From a different perspective, the nature of the positioning also depends on writers' sense of self and awareness of the power of discoursal choices to position them. Ultimately, the nature of the positioning depends on how the reader constructs the writer from the evidence in the text. These subtleties are beyond the scope of this article to discuss in detail but are an indication of the complexity of the ways in which language and subjectivities are intertwined. 

A way of claiming authority as a writer is through the use of authorial presence: that is, explicit reference to the self through the first person pronoun, singular or plural, and expressions such as "this author" (as in Example 3). When discussing different views of knowledge-making, we suggested that references to the first-person position reflect, the writer as asserting the right to have a "voice" in the second sense of the word that we mentioned at the beginning of this article: "voice" in the sense of having something to say. The writer is claiming authority, both as an act of self-assurance and as a statement of belief that knowledge and understanding are subjective. Like reference to other sources, the extent to which reference to the first person actually establishes the authority of the writer is highly context-dependent as shown in Example 11. 

Example 11 From the penultimate paragraph of Emilia's second assignment on a Postgraduate Diploma in Finance.  I believe that M&S5 has everything that a true MNC6 needs, it has the technology, the means, marketing, research and development, financial opportunities. A MNC has a very wide variety of options and choices where to invest, produce or sell, but it needs to minimise cost and maximise revenue opportunities. Select carefully every move and decision that the company makes. Review those decisions already made according to their performance, decide on whether it was a good or bad choice, then take appropriate action to improve this situation or cease those activities. 

Emilia begins a sentence with I believe that. This is at Level 5 on Tang and John's six-point scale of the relative power of authorial presence: "I" as opinion-holder (Tang & John, 1999). It certainly presents Emilia as self-assured, believing she has a role in creating knowledge and understanding and taking responsibility for her own position. She justifies her belief with supporting detail, for which evidence has been provided earlier in the paper. Thus, she seems to be not only establishing her authority but doing so with some legitimacy. 

6.2. Different power relationships between the writer and the reader

The extent to which writers use authoritative voice types affects their relationship with their readers. The relatively self-assured ways of writing discussed above position the writers as more powerful than their readers; the relatively tentative ways of writing position the writers as more deferential not only to knowledge but also to their readers. Most academic discourse is written in the declarative form: performing the speech acts of informing or asserting, which in themselves are mild impositions of authority over the reader. However, the imperative and interrogative are also used, and these set up very different power relationships between the interlocutors. Example 11 contains what appear to be imperatives: select, review, decide, take. This positions Emilia as an advisor to the reader as to the best course of action. Example 3 contains questions — an invitation to the reader to participate in a dialogue. These, we suggest, position Evodia as establishing a relationship of equality with the reader. 

A potential marker of equality between writer and reader is the use of first person plural. For example, in Example 12, César is potentially claiming commonality with readers by the use of We, as biologists — an unusually explicit statement of identity. Interpreted in this way, he is positioning himself as one among equals. However, the first person plural is almost always ambiguous between inclusive and exclusive meaning. Even here, César could be positioning himself as one of the community of biologists which does not include the reader — in which case the relative balance of power between writer and reader perhaps favours the writer. 

Example 12 From César's second assignment on an MSc in Global Biodiversity: a review of mass extinction events.  We, as biologists, frequently talk about diversity and the number of species that live on earth. But we rarely think about how many species had lived on our planet through geological time. This number must be absolutely superior to the number of living species nowadays. It is a fact that most of living species remains unknown, so the number of past species increases even more, considering that only a small fraction of the species is preserved in the fossil record. Every single animal has a history, the millions known and unknown. This history goes back to millions of years, not forming an evolutionary tree, but an evolutionary forest, and every branch could be recorded as a fossil.  It is generally accepted that the original atmosphere was poisonous for the oxygen-breathing species. Cyanide and carbon dioxide were present in large quantities in the ancient atmosphere. Some scientists believe that there should be some free oxygen in the atmosphere, but in a very low quantity, less that 0.1 percent of present levels. So the first living things on Earth were anaerobic unicellular bacteria. 

In this extract, César shifted his position in relation to the reader. He began his review by making clear to the reader that he is a biologist by employing the first person plural pronoun, perhaps because he obtained his first degree in biology and had contributed to the field by undertaking research prior to his postgraduate studies. However, as he continued his review, he retreated from this position of authority by using the impersonal style to provide an account of the extinction events, giving his opinion about the different interpretations more cautiously in the third person, which, according to César, is not the voice of biologists in articles in specialized journals: 

What I have noticed is that many scientific works published in journals are in the first person, they are in "I" or "we": "we did this and that" and that's one of the things I had in this last assignment … that I have just submitted. What happens is that I didn't have time to check it carefully so he [the tutor] didn't like it a lot because it had some sentences in the impersonal style and others in "I" and others in "we" … my tutor for this assignment said to put it in the impersonal mode, so I asked him if it shouldn't be in the first person and he said no, that that's for scientific articles. … It can be in the impersonal, so I'm not sure. To publish a good quality academic article, you can write it in the first person …

One reason for not maintaining his position as a biologist may be that César was paraphrasing from a textbook that used an impersonal style. He seems to be working out the different writer positions in relation to the reader that are supported by different genres in biology, and locating himself in relation to them. 

The different interpersonal positionings discussed in this section are voices constructed by different genres rather than different discourses. That is, they are associated with different social settings, purposes, relationships, and tasks, rather than with different perspectives on reality. Graduate students are at an intersection between two positions in the academic community — that of the "student," the learner, the receiver of knowledge, producing assignments to be judged by tutors as assessors and that of the "researcher," the more established member of the community, the producer of knowledge, the one writing for publication. In addition, four of the Mexican students whose writing we have been discussing here were in business-oriented disciplines, and all six had recently come from employment in business or environmental development (see Camps, 2000). These social factors shape their sense of their own authoritativeness, and their sense of the balance of power between themselves and their readers. By reenvoicing relatively authoritative or deferential voice types, they position themselves interpersonally — positionings with which they may or may not wish to identify. 

7. Textual positioning

Writers position themselves as having particular perspectives on reality, as having particular degrees of authoritativeness and a particular relationship with the reader, and they position themselves in relation to the mode of communication itself. This can be illustrated with examples of differences in textual positioning taken from samples that have already been discussed. 

In Example 5, from Yamile's first assignment, we suggest that she is projecting an "imbued-with-academic-literacy" voice. Both sentences are extremely long, constructed out of extremely long noun-phrases, with many multisyllabic words, most of which are nouns. The first sentence is 52 words long, of which 31 are lexical words, ones carrying meaning such as sustainable, as opposed to functional words such as through. This sentence contains only one main verb, could be explained, with the rest of the construction consisting of several subordinate clauses embedded within each other. 

By contrast, in Example 8, from Germán's second assignment, we "hear" an "I write-like-I-speak, committed-to-plain-English" voice. The first sentence is short, with no "academic community" lexis and many monosyllables. The words big and huge are positively colloquial, compared with the lexis in Example 5. Similarly, in Example 12, César's use of we creates the immediacy of spoken interaction. Additionally, the second sentence begins with But: a representation of the way thoughts flow from one to another in speech rather than the highly constructed processes of composing which are characteristic of writing (for discussion of this difference, see 
Clark & Ivani, 1997, Chap. 4
). 

A somewhat different kind of textual positioning is the use of what we see as a "reader-considerate" voice. This involves creating a text that is full of explicit signals to the reader as to how to read it and of the relationships between sentences and clauses — that is, markers of cohesion, as shown in Example 7. Germán portrays himself as "reader-considerate" by including the signposting expressions The main reason for choosing this is that and Thus, I will describe … and then turn to … A piece of writing could also create an impression of a "reader-considerate" writer if the relationship between sentences is very easy to infer, even though implicit. However, the extent to which this portrays the writer as "reader-considerate" depends a lot on the readers themselves — whether they can in fact make the intended inferences. 

Yet another form of textual positioning concerns a writer's apparent preferences among semiotic modes. Examples 6 and 8

 HYPERLINK "http://80-www.sciencedirect.com.libproxy.sdsu.edu/science?_ob=ArticleURL&_udi=B6W5F-433WD4D-2&_coverDate=05%2F31%2F2001&_alid=176869946&_rdoc=1&_fmt=&_orig=search&_qd=1&_cdi=6569&_sort=d&view=c&_acct=C000022859&_version=1&_urlVersion=0&_userid=521817&md5=7d4f07c90159091587f8de1c1dca4689" \l "enun8#enun8" Examples 6 and 8 show Yamile and Germán identifying themselves as people who like to communicate through visual as well as verbal modes. Example 9 shows Emilia as someone who is at ease with communication through mathematical symbols. Evodia, by contrast, never used any semiotic mode other than written language. Even such paralinguistic elements of written language as choice of font and point size, means of achieving emphasis, use of space on the page, and form of binding, although not illustrated here, all contribute to the identities writers create for themselves and the impressions readers gain of them. 

8. Characteristics of positioning

8.1. Simultaneous positioning

The three types of positioning described in the main part of this article are not alternatives nor are they to be found in some places but not others. In any clause there are elements that carry ideational positioning, elements that carry interpersonal positioning, elements that carry textual positioning, and some that contribute to two or more of these simultaneously. For example, the first two sentences of Example 12 position César ideationally as interested in diversity, the number of species, our planet, geological time. He gives an impression of himself as interested in these matters as the objects of talking and thinking and as treating "the number of species" in terms of their material behaviour — live, have lived — rather than through static descriptions of their existence. He sees it as relevant to locate them in space on earth, on our planet, and in time through geological time. The same two sentences position César interpersonally as relatively self-assured, using the present tense declarative verbs talk and think rather than hedging what he has to say with expressions of uncertainty, although he does qualify his assertions with the modal adverbs frequently and rarely. He claims membership of a group with the expression We, as biologists, which, as discussed above, can be interpreted as claiming equal relations of power with his reader(s), although later in the same extract he retreats behind impersonal expressions, thus relinquishing this authority. Simultaneously, the use of relatively short sentences, and the use of we, but, and so to start sentence, position him textually as having a commitment to plain English and to writing as he speaks in the first paragraph of the extract. 

8.2. Heterogeneous positioning

"Identity" is typically not unitary but multiple, and hence texts are often polyphonic, or many-voiced. Writers often convey a multifaceted self through the varied linguistic and other resources they draw upon in their writing. In the examples we have discussed in the main part of this article, there are many instances of writers juxtaposing one voice with another. For example, in our discussion of Example 5, we suggested that Yamile's ideational positioning and her textual positioning are drawn from a dominant voice type in business management studies. Yet the interpersonal positioning in the two sentences is different. In the first sentence, there is a degree of tentativeness, which we would associate with student writing in the modalized verb could be explained, but the second sentence is categorically authoritative, using the unmodalized present tense verb derives, more as one would expect in the writing of an established authority in the field. 

Such heterogeneity may sometimes be a consequence of the nature of the task — a task which requires the writer to bring together several fields of knowledge or perspectives or to integrate elements from more than one genre. Heterogeneity may also sometimes be the consequence of writers' own ambivalence about their sense of self: their position in relation to their object of study, their approach to knowledge-making, their authority, or their views about text construction. Heterogeneity may be deliberate, owned, even strategic; or the writer may on reflection want to disown some parts of their writing, in which case they may want to discuss alternative wordings that would better represent their sense of self. Whether intentional or not, such heterogeneity is in the character of discourse at the turn of the millenium — a moment in history sometimes called "postmodern," characterized by diversity, unpredictability, incongruity, and contradiction. To be entering into a multiplicity of positionings could be a symptom of unanalysed exposure to multiple voices, or it could be a healthy sign of a plural yet coherent self. 

A third dimension to heterogeneity is change over time. It is clear from comparing Example 10 (from Evodia's first assignment) with Examples 3 and 4
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9. Implications for the teaching of writing

We suggest that an L2 writing pedagogy that raises critical awareness about voice in the sense of self-representation can help learners maintain control over the personal and cultural identity they are projecting in their writing. The idea of critical language awareness-raising is that learners should see the consequences for their own identity of becoming party to voice types (see Clark; Clark and The). For those learning to write in a second language, there may be a double demand for critical awareness: firstly, recognizing the extent to which the voice types supported by the new language are culturally acceptable or culturally alien to them and secondly, recognizing differences between voice types associated with the range of genres and discourses to which they are exposed in the new culture. It has been suggested that people learning to write in a second language need to learn the language first and develop critical awareness of the positioning power of discourses and genres once they are proficient. We do not agree with this view. We consider issues of identity to be so fundamental to writing that failure to address them from the outset can only hinder learning and, conversely, that setting these issues at the centre of learning is likely to promote it. 

In Fig. 1, we proposed that there are three different types of positioning that shape the writer's voice: ideational, interpersonal, and textual positioning. These may be useful in the second language classroom as a set of categories for talking about how language can construct identities for writers. The subheadings, the examples, and the linguistic features discussed in this article might provide a useful starting point for learner-writers to investigate the ways in which they are representing themselves in their writing and alternative voices that might be available to them. Such discussion could help student writers to develop a sense of the allegiances they might wish to forge through the adoption of particular voices and of how they want to sound as writers. 

Another area for critical awareness-raising in the second language classroom is the creative recombination of voices. Learner-writers can discuss the aspects of voices they encounter in source texts that they would like to adopt and those they would like to avoid. Writing instruction can focus on helping learner-writers find ways to word their meanings with which they feel in harmony culturally and personally. In this way, the role of source texts in learning to write can be acknowledged and used creatively rather than dismissed with the moral outrage associated with "plagiarism." 

Critical language awareness-raising can also draw attention to the power of culturally shaped voice types not only to exclude those writers who do not conform to them but also to colonize those who become party to them. Those learning to write in a second language need the opportunity to weigh both the risks associated with resisting dominant conventions and patterns of privileging and the risks associated with accommodating to them uncritically. In our view, bringing voice as self-representation onto the agenda for writing pedagogy is a productive way of achieving this. 
[image: image148]
Acknowledgements

We are grateful to participants at the Leeds TESOL Forum on 8 March 2000 for feedback on an earlier version of this paper. 
[image: image149]
References

Bakhtin, M.M., 1981. In: Holquist, M., Editor, , 1981. The dialogic imagination, University of Texas Press, Austin, TX C. Emerson & M. Holquist, Trans.. 

Bakhtin, M.M., 1986. In: Emerson, C. and Holquist, M., Editors, 1986. Speech genres and other late essays, University of Texas Press, Austin, TX V. McGee, Trans.. 

Camps, D. (2000). Drawing on, adapting and recreating writing practices for their academic purposes: The case of six Mexican postgraduate students at four British universities. Unpublished PhD Thesis, Lancaster University Department of Linguistics and Modern English Language. 

Cherry, R., 1988. Ethos versus persona: Self-representation in written discourse. Written Communication 5 3, pp. 251–276. 

Clark, R., 1992. Principles and practice of C.L.A. in the classroom. In: Fairclough, N., Editor, , 1992. Critical language awareness, Longman, London, pp. 117–140. 

Clark, R. and Ivani[image: image150.png]


, R., 1997. The politics of writing, Routledge, London. 

Clark, R. and Ivani[image: image151.png]


, R., 1999. Raising critical awareness of language: A curriculum aim for the new millennium. In: Critical Language AwarenessLanguage Awareness 8 2, pp. 63–70 Special issue. 

Fairclough, N., 1988. Discourse representation in media discourse. Sociolinguistics 17, pp. 125–139. 

Halliday, M.A.K., 1985. Introduction to functional grammar, Arnold, London 2nd ed., 1994. 

Halliday, M.A.K. and Hasan, R., 1985. Language, context and text: Aspects of language in a social–semiotic perspective, Deakin Univ. Press, Victoria 2nd ed., Oxford: Oxford Univ. Press, 1989. 

Hashimoto, I., 1987. Voice as juice: Some reservations about evangelic composition. College Composition and Communication 38 1, pp. 70–80. 


Ivani
, R., 1994. I is for Interpersonal: Discoursal construction of writer identities and the teaching of writing. Linguistics and Education 6 1, pp. 3–15. Abstract | Abstract + References | PDF (1077 K) 


Ivani
, R., 1995. Writer identity. Prospect: The Australian Journal of TESOL 10 1, pp. 8–31. 


Ivani
, R., 1998. Writing and identity: The discoursal construction of identity in academic writing, John Benjamins, Amsterdam. 


Ivani
, R., 1999. Literacies and epistemologies in primary English. In: Leung, C. and Tosi, A., Editors, 1999. Rethinking language education, CILT, London, pp. 139–152. 

Kress, G., 1994. Learning to write (2nd ed.),, Routledge, London. 

Kress, G., 1996. Representational resources and the production of subjectivity. In: Caldas-Coulthard, C.R. and Coulthard, M., Editors, 1996. Texts and practices: Readings in critical discourse analysis, Routledge, London, pp. 15–31. 

Kress, G. and van Leeuwen, T., 1996. Reading images: The grammar of visual design, Routledge, London. 

Labov, W., 1963. The social motivation of sound change. Word 19, pp. 273–309. 

Milroy, L., 1980. Language and social networks, Blackwell, Oxford. 

Prior, P., 1995. Tracing authoritative and internally persuasive discourses: A case study of response, revision and disciplinary enculturation. Research in the Teaching of English 29 3, pp. 288–325. 

Prior, P., 1998. Writing disciplinarity: A sociohistoric account of literate activity in the academy, Erlbaum, Mahwah, NJ. 

Scott, M., 1999. Agency and subjectivity in student writing. In: Jones, C., Turner, J. and Street, B., Editors, 1999. Students writing in the university: Cultural and epistemological issues, John Benjamins, Amsterdam, pp. 170–191. 

Tang, R. and John, S., 1999. The "I" in identity: Exploring writer identity in student academic writing through the first person pronoun. English for Specific Purposes 18, pp. S23–S39. SummaryPlus | Full Text + Links | PDF (161 K) 

The New London Group, 1996. A pedagogy of multiliteracies: Designing social futures. Harvard Educational Review 66 1, pp. 60–92. 

van Leeuwen, T., 1993. Genre and field in critical discourse analysis: A synopsis. Discourse and Society 4 2, pp. 193–225. 

van Leeuwen, T., 1996. The representation of social actors. In: Caldas-Coulthard, C.R. and Coulthard, M., Editors, 1996. Texts and practices: Readings in critical discourse analysis, Routledge, London, pp. 32–70. 

Wertsch, J., 1991. Voices of the mind: A sociocultural approach to mediated action, Harvester Wheatsheaf, Hemel Hempstead. 
[image: image156]


Corresponding author. Tel.: +44-1524-593032; fax: +44-1524-843085; email: r.ivanic@lancs.ac.uk 
[image: image158]
2 TOEFL stands for Test of English as a Foreign Language, and IELTS stands for International English Language Testing System. 

3 The interviews were conducted in Spanish, but have been translated into English for quotation here. If you are interested in seeing the originals, please contact David Camps. 

4 FDR stands for First Data Resources. This is the company Yamile worked for on her Organizational Consulting Project. 

5 M&S stands for Marks and Spencer — a British company. 

6 MNC stands for Multinational Corporation. 
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