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Introduction

“Most novice writers need some combination of procedural and declarative support in understanding diverse rhetorical conventions, especially in extremes where students with limited L2 proficiency must write in the L2 in unfamiliar or poorly defined discourse roles or environments. Unfortunately, such support is often, at best, inadequate, and, at worst, counterproductive – sometimes even in the best-intentioned and best-resourced educational contexts” (Milton, 1999, p. 222).

What is ‘text structure’: the overall organization of a text


Product of genre (Swales 1990) and text type (Paltridge 2002)


Martin (1997): A very fundamental model of academic text structure (
What are signposts:

Hyland (2003): ‘Meta-discourse markers’ used to “organize and comment on the text,” with the purpose of “help[ing] the  reader through the text” (p. 48)

5 purposes (linked to idea of writer responsibility):


1. sequencing points


2. connecting ideas


3. showing what the writer is doing


4. reviewing and previewing the text


5. commenting on the content


Another type: Lexical Markers (generally used for sequencing/previewing)

Example of lexical signposting (from Benson 2001, first paragraph of chapter 2: Autonomy beyond the field of education):

“The concept of autonomy in language learning… has influenced, and has been influenced by, a variety of approaches within the field of language learning. It is not, however, originally or primarily a language-learning concept. … [T]he term itself has been widely used in connection with educational reform, adult education, the psychology of learning, and political philosophy in the twentieth century” (p. 22).

Section headings within chapter 2: educational reform, adult education, the psychology of learning, and political philosophy

Student writing and signposting

Student writers tend not to use lexical signposts to sequence and preview their texts

Instead, vague statements are used in introductions to preview text:

e.g., “The term autonomy has been used in different/many/some fields in the twentieth century.”

“[I]n Anglo-American academic prose, neither exaggeration nor vagueness are valued highly…” (Hinkel 2004, p. 138)

NNS student writers tend to overuse certain sentence initial meta-discursal signposts in their texts than NS students (Milton 1999) and misuse others (Lake 2004).

Table 1

Frequency of the five most overused initial lexical phrases in L2 student writing compared to L1 student writing, with data from published texs


Lexical Phrases Occurring with the Greatest Disparity between L1 and L2 Student Texts
Frequency per 500,000 words



L2 Student Texts
L1 Student Texts
School Textbooks
Published Articles

Overused in L2 Student Texts
First of all


170
1
13
5


On the other hand
239
31
25
30


(As) we/you (all) know
118
2
22
3


In my opinion
110
12
8
0


All in all


59
2
1
0

Note. Adapted from Milton (1999)

Sources:
exposure to textbooks




need to communicate memorized content




teaching overt content marking to make for




lexical/grammatical shortcomings of writers



One result: Misuse of theme – rheme structure of sentence (Martin



1997)

Teaching Lexical Signposting


Advantages:
Less vague language

Specification of upcoming structure helps guide writer and reader

Suggests forthcoming paragraph structure for writer

Allows paragraph initial sentences to have pre-determined nominalizations as subjects (themes)

Allows reduction of sentence initial meta-discursal signposts in text


How to teach lexical signposting:


(narrowly)
Presentation of model texts




Group revisions of initial drafts




Creating signposts for unsignposted texts




Contrastive analysis of texts

“Text organization… is extremely complex and not nearly so well described [as grammar]. This means that learning must depend very much on exploration. We need to devise exercises… which focus on the use of a range of organizational devices in text. With adult learners, it may be worthwhile looking at organizational devices in their own language. The purpose of these exercises is not only to provide direct teaching input, but also to encourage learners to look critically at future input (Willis, 2003, p. 141).


(broadly)
Genre based pedagogy




Focus on text types

“Focusing on genre and text type in EAP classrooms, then, provides a context in which students can gain access to academic discourses that will, hopefully, enable them to participate more successfully in academic settings. Pennycook (1996)… argued that we need to develop our students’ abilities and awareness to reflect on language and its uses in the acquisition of the genres they need to control. We can do this, in part, by assisting our students in unpacking texts in a way that helps them understand the context of production and interpretation of particular texts, as well as how they might position themselves, and what they want to say, inorder to achieve their particular goals (Cadman, 1997)” (Paltridge, 2002, p. 90).
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Two versions of a student text

(from Martin, 1997)

VERSION 1:

I think governments are necessary because if there weren’t any there wouldn’t be any law. People would be killing themselves. They help keep our economic system in order for certain things.

If there wasn’t any Federal Government, there wouldn’t be anyone to fix up any problems that occur in the community. It’s the same with the State Government – if the State Government didn’t exist there wouldn’t be anyone to look after the schools; vandalism and fighting would occur everyday. The local Government is important to look after rubbish, because otherwise everyone would have diseases.

VERSION 2 (lexical signposting highlighted):

I think Governments are necessary for a number of reasons. These have to do with the special responsibilities of Governments at different administrative levels – Federal, State, and Local.

To begin, the Federal Government fixes up problems that occur in the community…

Similarly the State Government looks after schools; this prevents vandalism and fighting…

Finally the Local Government is important to look after rubbish; other wise everyone would have diseases…

As a result of their concern with general difficulties, schooling, and waste disposal, Governments at several levels of administrative organization are necessary.

Curriculum development 

The primary purpose of curriculum development and evaluation is to strengthen educational programs so that students will have improved learning opportunities. While developing a curriculum all people related to the curriculum should take part in this process. Curriculum workers at the system want their educational programs to be well planned and effective. Curriculum improvement must be approached as an ongoing process (Bellan, J. J. & Haudler, J. R. 1982).

Curriculum development is often represented as a dynamic system of interrelated elements. The ongoing cycle of planning (e.g. needs analyses, setting of goal and objectives), development, implementation, and evaluation (of courses, materials, students, teachers, administrators, and the program as a whole) in essence defines the curriculum development process (Flowerdew, J. & Peacock, M. 2001). 

Nunan (1988) pointed out the key elements of the curriculum as, initial planning, content selection, method, and assessment and evaluation. But Galton (as cited in Moyles, J. & Hargreaves, L. 1998) divided curriculum processes into five phases. These are the selection of aims, goals and objectives. The selection of learning experiences to help in attaining these aims. The selection of content through which certain types of experience maybe offered. The organization and integration learning experiences and content with respect to the teaching and learning process and the evaluation of the effectiveness of all aspects of these phases in attaining the goals.

Curriculum theory encompasses philosophy and value systems. The main components of the curriculum: purposes, content, methodology, and evaluation, and the process whereby curricula are developed, implemented and evaluated (White, R.V.1988). 

In curriculum discussions the terms, goals and aims are used interchangeable to refer to a description of the general purposes of a curriculum and objective to refer to a more specific and concrete description of purposes. The aims of curriculum are to provide a clear definition of the purposes of a program, to provide guidelines for teachers, for learners and materials writers. And to help provide a focus for instruction, and to describe important and realizable changes in learning. These aims statements are generally derived from information gathered during a needs analysis. 

Objectives describe a learning outcome and they should be consistent with the curriculum aim. Objectives should be precise, objectives that are vague and ambiguous are not useful, and objectives should be feasible (Richards, J.C. 2001).

Overview of Presentation
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What are signposts?

Student writing and signposting
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Conclusion
“Most novice writers need some combination of procedural and declarative support in understanding diverse rhetorical conventions, especially in extremes where students with limited L2 proficiency must write in the L2 in unfamiliar or poorly defined discourse roles or environments. Unfortunately, such support is often, at best, inadequate, and, at worst, counterproductive – sometimes even in the best-intentioned and best-resourced educational contexts” (Milton, 1999, p. 222).

Martin (1997): A model of academic text structure

“Once upon a time… when I was still in school in Canada, one of my teachers suggested that in exposition it was important to tell people what you’re going to say, say it, and then tell them what you’ve said… [T]he textual organization they attempted to prescribe is still with us” (p. 244). 

5 purposes of meta-discursal signposts (linked to idea of writer responsibility) (Hyland 2003, p. 48):

1. sequencing points (first, next,
last)


2. connecting ideas (however,


therefore, on the other hand)

3. showing what the writer is

doing (to summarize, in


conclusion, for example)


4. reviewing and previewing the

text (in the last section we…,

here we will address…)



5. commenting on the content



(you may not agree that…, it


is surprising that…)  

Example of lexical signposting:

“The concept of autonomy in language learning… has influenced, and has been influenced by, a variety of approaches within the field of language learning. It is not, however, originally or primarily a language-learning concept. … [T]he term itself has been widely used in connection with educational reform, adult education, the psychology of learning, and political philosophy in the twentieth century” (Benson, 2001, p. 22).

Teaching Lexical Signposting

Advantages:

Less vague language

Specification of upcoming structure helps guide writer and reader

Suggests forthcoming paragraph structure for writer

Allows paragraph initial sentences to have pre-determined nominalizations as subjects (themes)

Allows reduction of sentence initial meta-discursal signposts in text

How to teach lexical signposting:

(narrowly)


Presentation of model texts

Group revisions of initial drafts

Creating signposts for unsignposted texts

Contrastive analysis of texts

(broadly)


Genre based pedagogy

Focus on text types

