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TOPIC: Developing Empathy

PRIMARY GOALS / OBJECTIVES

1. To develop students’ reading strategies.

2. To develop students’ speaking skills.

3. To develop students’ writing skills.

4. To develop students’ knowledge on certain grammatical structures.

5. To develop students’ vocabulary around the topic of ‘empathy.’

6. To practice students’ language use in an integrative manner.

7. To increase the students’ critical thinking on the given issue.

8. To develop students’ emphatic communication skills for a peaceful world.

FINAL OUTCOME

Project Work: 

Aim: To practice of language skills around the topic of ‘empathy’.

         To develop students’ empathy  through project work

Task: To identify the ‘empathy inhibitors’ and to offer possible solutions for these factors for a peaceful world.

Procedure:

1. Students form groups to carry out the project work.

2. Students will do some extra reading about empathy to develop a better understanding on the concept.

3. Design an original questionnaire to collect views on ‘empathy’ (20 people).

4. Interview  with five people to get further information about ‘empathy’.

5. Referring to the task given, they write a report. 

6. Present their reports in the classroom.

STRONG ASPECTS OF THE PROJECT

1. Vocabulary building. 

2. Presentation of skills in an intregrated way.

HOW THE PROJECT MATCHES CBI

1. All the texts used throughout 6-hour lesson are related to the topic such as pictures, 

texts, situations, questionnaire.

2. Language skills are enhanced through integrated activities.

3. Vocabulary is presented in embedded situation.

4. Grammar is revisited within the flow of the text.

LESSON 1

Warm-up Activity (10 minutes)

Purpose: to introduce topic and to activate students’ schemata.

Materials: picture (see the Appendix A)
Procedure: 

1. Place the picture on the wall to attract students’ attention.

2. Ask them to explain the situation in the picture by focusing on their clothes, facial expressions, postures, feelings, emotions and thoughts. After taking students’ ideas teacher explains the situation and relates it to the issue of ‘empathy’.

3. Knowing that situations may change from culture to culture, ask them to offer similar examples and situations in their own culture 

4. Display a quotation that would likely evoke ideas on the concept of   ‘empathy’ in order to ease students’ understanding about the topic. With the aim of brainstorming, set a discussion on this quotation by getting their agreement or disagreement on the matter.

Transition to Activity 1

Explain to the students that the following activity will focus on the words related to the concept of empathy. This would function as an anchor to associate what the students already know about teaching points to be intended to present. 

Activity 1 (15 minutes)

Purpose: To familiarize students with the vocabulary items about empathy.

Materials: Blackboard, bubble chart (see Appendix B).

Procedure:

1. Use brainstorming technique to elicit known words related to the empathy. Write the word ‘empathy’ on the board and ask them to produce as many words as possible they can. To conceptualise the links among the content-related words, students form a semantic word map.  

2. Tell the students to look at bubble chart to draw a comprehensive picture of empathy. They would also get a chance to compare the words they have offered with those presented in the chart.

3. Tell the students to produce their own individual definitions of empathy by using the words in the bubble chart.

4. Ask them to talk about their own definitions of empathy with their partners and try to reach a consensus.

5. Display an appropriate definition of empathy through OHP to create common ground for the following activities.

Transition to Activity 2

Teacher informs students that the following activity will emphasize on an article which encompasses the related ideas about empathy.

Activity 2 (25 minutes)

Purpose: 

1. To develop students’ reading skills and strategies.

2. To develop students’ awareness on the concept of ‘empathy’ through the text.

3. To provide a certain set of vocabulary covering the issue of empathy.

4. To motivate them for extensive reading.

Materials: A reading text, pictures, blackboard.

Procedure:

1. Take students’ attention to the title of the reading text and ask them to guess the content of the text.

2. Ask them to look at the pictures in the text and describe the situations (people’s feelings, relations and etc.) in the pictures.

3. Generate questions for each picture and ask the students to discuss them in pairs.

4. Tell them to look at the sub-titles of the text to get more ideas about the content of the text.

5. Ask them to write a single sentence standing for what the text is about. 

LESSON 2

6. Ask the students to scan through the text to underline content related words such as feelings, attitudes, emotions, human relations and etc. ( they can also write words to their interests). 

7. Encourage them to guess the meanings of the underlined words in the text. Give clear definitions of the words through exemplifications, explanations by providing appropriate contexts. 

8. Ask the students to read the text silently to make sense of the text. In order to have a clear understanding of the text, help students to use reading strategies (i.e. students underline the first sentence of the paragraphs).

9. Ask comprehension questions to check their understanding. Relate your questions to certain aspects placed within the text.

10.  Set a discussion session on the emphatic situations and responses by relating to their own life experiences.

LESSON 3

Activity 3 (50 minutes)

Purpose: 

1. To revise the previously required structure.

2. To enhance the previously acquired structure.

3. To make students use these structures.

Material: Reading text in appendix C
Procedure:
1. Ask them to find recurrent grammatical structures and read an example for each category.

2. Encourage them to give examples for each structure to maintain a balance between content learning and language learning.

LESSON 4

Activity 4 (50 minutes)
Purpose:

1. To help students to generate coherent interpretation of the text.

2. To help students to explore discourse patterns through reading.

3. To facilitate students’ comprehension of the reading text through visual representation.

Material: A reading text, a blank graphic organizer.

Procedure: 

1. Provide a blank framework of the graphic representations to fill in for the following study.

2. Tell them to summarize the text by using graphic organisers based on the problem/solution outline and cause/effect outline in order to restructure, integrate, synthesize information and understand the main idea of the text. 

3. Display the teacher-completed graphic organizers of the text to allow the students to check their own completed forms. 

4. Give an additional text about empathy to increase their understanding on the issue as an extensive reading activity (see Appendix D).   

LESSON 5

Transition to Activity 5 

Having developed a general understanding on the topic ‘empathy’, the students will be expected to practice their acquired knowledge on empathy in various interactive situations. 

Activity 5 (50 minutes)

Purpose: 

1. To help students to develop speaking skills  

2. To help students to gain empathic communication skills

3. To make students use empathic communication skills

4. To help students to acquire the power of empathy.

Materials: Situation cards (see Appendix E), picture (see Appendix A)

Procedure:
1. Ask them to give empathic and not caring situations from real life experiences.

2. Divide the class into groups of six and want them to choose one card on which a situation is written. Explain the task to the students (for the tasks, students are required to write dialogues for each situation. Dialogues would be based on both empathic and not caring responses for each situation) (See Appendix E)   

3. Ask the students to act out and develop the roles of empathic and non-empathetic people within the dialogues they developed.  

4. Ask the students to compare the appropriate and inappropriate responses developed in the role-plays to decide which one is appropriate for smooth personal relations. Ask them to find the aspects that make the empathetic situations powerful (i.e. responding, verifications, exacting, validating, prescribing) and the empathy inhibitors (i.e. Pre-conceived ideas, stereotyped notions, personal biases, prejudices) that make some conversations and relations unsuccessful in the dialogues; and in consequence, students would likely gain the power of empathy.

5. Show the picture in Appendix A again and ask students to write a dialogue between the couple and evaluate the situation in terms of empathy.

LESSON 6

Activity 6 (50 minutes)

Purpose:

1. To help students to develop writing skills.

2. To make students practice vocabulary regarding the topic empathy

Material: worksheet (see Appendix F)
Procedure:

1. Ask them to answer the questions in Appendix F1.

2. Have them check their own answers to the questions in Appendix F1 with the answers given in Appendix F2. (Students can get information about the characteristics of empathetic people and decide whether they are empathetic or not.) 

3. Want them to write an essay discussing to what extent their answers match with the answers given in the extract ‘Are you emphatic?’ (Ask them to support their essay by giving examples from real life).

4. Circulate around the class during the writing process to be sure whether the task is going in the right way 

5. Give them feedback on their assignment.  

Project Work: 

Purpose: To practice of language skills around the topic of ‘empathy’.

         To develop students’ empathy  through project work.

Task: To identify the ‘empathy inhibitors’ and to offer possible solutions for these factors for a peaceful world.

Procedure:

1. Students form groups to carry out the Project work.

2. Students will do some extra reading about empathy to develop a better understanding on the concept.

3. Design an original questionnaire to collect views on ‘empathy’ (20 people).

4. Interview  with five people to get further information about ‘empathy.’

5. Referring to the task given, they write a report. 

6. Present their reports in classroom.
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APPENDIX C

Roots of Empathy: 
Teaching Children Emotional Literacy 
By Christy Gibb 
Violent childhood aggression in Canada is most often associated with bullying and teasing, which is not just a harmless part of childhood according to Mary Gordon. "In the worst cases bullying ends in suicide by the victim, and the Canadian suicide rate has increased 30-fold in the last decade," she said. "There's a huge concern here about youth suicide among boys and girls who are bullied and teased and who feel there's no one there to stand up for them." 
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To address this problem, Gordon founded Roots of Empathy (ROE), an innovative Canadian parenting program during which infants and their parents visit classrooms attended by students aged 4 to 14. These encounters reduce the students' level of violence and aggression and promote pro-social behavior by raising the level of their empathy. 
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Each classroom "adopts" a baby who lives in the neighborhood and visits together with her parent or parents and a trained ROE instructor once each month during the school year. The infant acts as an emotional "laboratory" for the students. 


Gaining Emotional Literacy 
Because infants cannot immediately articulate how they are feeling, students are encouraged to suggest reasons why the infant might be upset, angry, or happy and then to develop appropriate responses. Instructors work with the students to help them recognize the baby's needs and emotions. They lead exercises that expand the students' emotional vocabulary and allow them to explore their own feelings. This new found "emotional literacy" helps students recognize their feelings and understand how their actions affect the feelings of others. 

"In the past, we have struggled with issues of disrespect and bullying amongst our students," said a school vice principal who has worked with ROE. "With the help of the Roots of Empathy program, we have been able to address the issues in a multi-pronged, pro-active approach. The classroom teachers report a marked improvement in behavior and empathy in the classroom and in the school yard." 

Some examples: a group of students on the playground stop what they're doing to demand that a bully stop hurting their classmate. An eight-year-old girl who hasn't spoken in two years stands up in front of her class to tell them why she knows that she's important too. 

A boy, known for aggressive and anti-social behavior, arrives in class with a small teddy bear he's bought for the baby. ROE generates anecdotes like these faster than the staff can write them down, and now they have facts to back them up. 

Children who had been through the ROE program were able to spontaneously generate more explanations about why a baby might cry, and could devise more emotional strategies for how to respond to the baby's distress. 

Interrupting the cycle of alienation and bullying

Children were less likely to view violent aggression as an effective means for obtaining social goals. ROE children also showed more significant improvement in their pro-social behaviors. 

Learning from a Baby 
Children that have been abused often spend their lives struggling to form attachments and to participate in society. 

However, recent child development research indicates that teaching children to be compassionate and caring, and to recognize and manage their own emotions can mitigate the impact of such violence. ROE is grasping that potential. 

It addresses the affective domain of learning by teaching emotional literacy – the ability to recognize and understand emotions. By observing the loving relationship between a parent and baby, students learn to recognize the baby's feelings and to develop appropriate strategies to meet the baby's needs. This acts as a bridge that helps students understand their own emotions and those of their peers. 


A 13-year-old girl noted in her evaluation of ROE that "the program taught me that everybody has different feelings and to always respect everyone's individuality." 

"ROE has taught me how to appreciate people that aren't the same as me and to understand that just because they are different outside doesn't mean they are different inside," said a 13-year-old boy. 


Learning to Walk in Another's Shoes 
A ROE instructor meets with a class before and after each visit by an infant and parent(s), for a total of 27 sessions. Each session lasts approximately 40 minutes. 
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During a typical family visit, students observe, ask questions, and discuss the baby's behavior and temperament with the ROE instructor and the child's parents. Through these interactions they gain insights into the infant's growth and development. They also learn to respond appropriately to what the baby is trying to "tell them" through physical cues. 

That ability to understand what someone else is feeling is a skill Gordon said she hopes the students will apply outside the classroom. There is evidence that this is happening. As one 13-year-old student commented, "Before I do anything to another person, I will put myself in their shoes and see their perspective of the problem." 

ROE has been designed for the classroom because "the classroom is the world in miniature," Gordon said. "You get all kinds of students and all kinds of citizens. We need to deliver students to a civic society with more than just book learning and work skills. We also have to give all children the ability to fully participate in the world and form healthy relationships. The idea is to create a more caring society, from the classroom out." 


The Really Important Things: Love and Respect 

[image: image7.png]


Parents often agree to participate in ROE because they are interested in creating more caring environments in the schools where they have enrolled their own children. 

"By helping the children understand how other people might feel, I believe my baby and I are making a contribution to reducing the bullying in our school and in our community," said a parent who is involved in ROE. 


A Force to Reckon With 
As a child on Canada's eastern shore, she watched her mother prepare meals for the residents of the local penitentiary when they were released from prison. Inmates knew that when they re-entered the world they could go to Mrs. Dyers' house for a decent meal. 

PRIVATE "TYPE=PICT;ALT=Mary Gordon"
While her mother was preparing the food, Mary and her siblings were given the task of entertaining their guests. "My mother believed that these were men who had had a hard life, and that they deserved a little decency." It is that kind of feeling – a willingness to experience life by standing inside someone else's shoes – that Mary hopes to in still through her work. 

She learned there is no one "right" way to be a parent. But also realized that all good parents – and citizens – have one thing in common: an ability to feel empathy for others. 

Gordon founded ROE in 1997 in response to the violence against children that she witnessed while working with families. Today, ROE is touted as a program that prevents all forms of violence, not just family violence. Beyond this, Mary's deepest wish is that the program will help break the cycle of abuse by teaching all children how to see what others feel, to feel empathy themselves, and to learn the basics of good parenting. 


Gordon says she targets empathy because she believes it encompasses all the other attributes that parents hope instill in their children such as honesty and integrity. A child who has a true sense of how others feel and how their actions affect others is more likely to act with honesty and caring. Empathy, in Gordon's opinion, is the key to all the other virtues. 

But Gordon is quick to point out that ROE is not just about reducing bullying. This is one easily measurable outcome, but Gordon hopes ROE will ultimately change the tenor of relationships. She hopes all children will learn to have responsible, responsive relationships, a sense of connectedness and a sense of their own importance to society. 

www.rootsofempathy.org/

APPENDIX D

The Power of Empathy
By Debra J. Schmidt
Two years ago tragedy struck our family. But it was the gesture of one stranger who turned the situation around and helped us to begin the healing process.

Our four-year-old son had been begging us to get him a pet of his own. Our two cats were getting old and sickly; we knew they would not be with us much longer, so we finally gave in to our son's wishes. We brought home a tiny kitten from our cousin's farm. When our son first set eyes on this cute little ball of black fluff, he promptly named him Kitten. 

Kitten was cute and cuddly, but being a farm kitty, he was not used to being around people and he was always underfoot. After only a week, tragedy struck. My husband was carrying a large basket of laundry, and he leaned over to set it on a chair. As he backed away from the chair, he accidentally stepped on Kitten. My son and I watched in horror as our new pet was crushed beneath his foot. 

We screamed and cried as we wrapped our little kitty in a warm towel. Then we raced to the emergency animal clinic. My son and I prayed out loud all the way there. My husband prayed silently as he sat frozen with pain and guilt, the tears silently trickling down his cheeks.

When we arrived, we raced into the clinic and begged the veterinarian to use any life-saving measures she could to save Kitten. We called the clinic several times that night, and the medical updates went from hopeful to dismal. Early the next morning, the vet called to tell me it was hopeless and suggested that I come in to sign the orders to put Kitten to sleep. So I drove to the clinic, said good-bye to our kitty, signed the order and returned to my car to cry my eyes out.

Once I calmed down, I wondered, "How can I possibly turn this situation around?" So I picked up my cell phone and began calling every pet store and animal shelter in our area to see if anyone had a black kitten I could buy.

Time and again I was told that there were no black kittens available. Then, just as I was about to give up, I made one final call to an animal shelter located about 20 miles north of our home. Once again I found myself asking if there was a black kitten available, and to my amazement, the woman said yes! 

I proceeded to tell her the entire story about Kitten, pausing a few times to get my crying under control. Because I had to pick up my son at preschool, I asked her if she would be willing to "hold" the kitten for me, assuring her that I could arrive within the hour.  She told me, "No. I can't hold any animals for you. We don't do that. You'll just have to take your chances and hope he's here when you arrive."

I told her how my husband and son were suffering and begged her to make an exception. I even offered the name and phone number of the emergency vet so she could call to verify my story. Again, she firmly told me, "No exceptions!"

Although I was worried about disappointing our son, I decided to take my chances and tell him about this kitten. I picked him up from preschool and said, "David, I've found a little black kitty that is living in a cage and is very lonely." He looked up at me with his big blue eyes and said, "Mom we have GOT to rescue that kitty—let's go!" So we jumped in the car and raced to the animal shelter.

When we arrived, we flew through the door and immediately caught sight of a large display cage located in the lobby, which housed one beautiful black kitten. My son said, "There he is!" Then he ran over to the cage and immediately started petting and playing with the kitty. I was so relieved until I raised my eyes and saw the sign posted near the top of the cage—ADOPTED.

As I walked across the room, I was shaking. I asked the women working behind the counter if that was the only black kitten they had. She assured me that it was and told me that he had been adopted just a little while before we arrived. When she saw the tears streaming down my cheeks, she looked over to the cage and saw my son. Then she looked back at me and whispered, "Is that your little boy?" I nodded. "Are you Deb?" Again, I nodded. She said, "I snuck the sign on the cage. That kitten is yours." Then she walked over to the cage, picked up the kitten, put it in my son's arms and said, "Thank you for rescuing this kitty. He was so lonely."

The healing had begun. One woman's willingness to bend the rules for one customer turned our tragedy around and helped to bring joy back into our family. When my husband came home from work that evening and saw our son playing with his new "Kitten," his tears of gratitude said more than any words could express.

Emmy nominee, entrepreneur, author, television personality and winner of six national marketing awards, Debra J. Schmidt is one of the nation's most versatile speakers and trainers.  She is known as "The Loyalty Builder."

Permission:                                                                

You have permission to reprint this article in your newspaper, magazine, trade publication, at your Web site or in your e-zine. All I ask is that you use the entire article, my byline and these identifier paragraphs:
 

Debra Schmidt is also the author of The Loyalty Builder, a FREE on-line monthly newsletter loaded with tips and information to help you boost profits through greater customer retention and dynamic teamwork.  To subscribe, visit: www.spectrumresults.com

APPENDIX E

SITUATION CARDS FOR ACTIVITY 5

	SITUATION 1

	Yesterday was the last day of the payment for the electricity bill. But you realise that your home-mate Jane has not paid the bill, although she promised to do so. You decide to talk to her when she comes home.

*Write a dialogue (act in an empathic way)



	Yesterday was the last day of the payment for the electricity bill. But you realise that your home-mate Jane has not paid the bill, although she promised to do so. You decide to talk to her when she comes home.

*Write a dialogue (act in a not empathic way /a negative way)



	SITUATION2

	Mary is a teacher but left work to look after her baby two years ago. Now she wants to return her job. One day she decides to talk her husband about this. 

*Write a dialogue (act in an empathic way)



	Mary is a teacher but left work to look after her baby two years ago. Now she wants to return her job. One day she decides to talk her husband about this.

 *Write a dialogue (act in a not empathic way /a negative way)



	SITUATION 3

	Through the end of the semester, students are given an assignment. they are supposed to submit their work in two week time but three days before the deadline for the submission of the assignments, a class representative asks the teacher for extension.

*Write a dialogue (act in an empathic way)



	Through the end of the semester, students are given an assignment. they are supposed to submit their work in two week time but three days before the deadline for the submission of the assignments, a class representative asks the teacher for extension.

*Write a dialogue (act in a not empathic way /a negative way)




APPENDIX F1

Are You Empathic?

1. Are you easily persuaded or influenced by those around you?
2. Do your moods swing with whatever crowd or environment you find yourself in?
3. Do you ever find yourself 'up' for a gathering or social event, only to find shortly after arriving that you are feeling drained and tired?
4. Do you find it difficult determining what you are feeling at any particular time?
5. Do you frequently bring your work attitudes home with you or find yourself taking your problems into work? Is it difficult for you to separate work and home? Is it very difficult for you to be objective and separate issues and aspects of your life?
6. Do you consider yourself, or do others consider you over-emotional? Do you cry easily?
7. Are you hyper-sensitive, taking everything more seriously and more personally than others?
8. Are you uncomfortable with other people touching you?

9. Are you, or were you, very shy and introverted while growing up?
10. Do you have a tendency to take on other people's problems, aches pains, battles, worries etc, whether asked to or not?

www.geocities.com/spectre_archangel/empathy.html

APPENDIX F2

Are You Empathic?

1. Are you easily persuaded or influenced by those around you?
Empathic people are easily influenced and more susceptible to manipulation by others. They feel and experience what is projected towards them by others, so extra caution should be used when dealing with sales-people and others who might manipulate. If you know that you are empathic, moving more slowly, not allowing yourself to be rushed and making sure you are completely comfortable will be more beneficial to you in the long run.

2. Do your moods swing with whatever crowd or environment you find yourself in?
Empathic people are more easily drawn into the moods and energies of crowds. Often this is due to an expression of forced resonance. Remember that empathic people usually have a more magnetic energy field about them. They tend to absorb and take on the energy, attitudes and behaviours of the larger group, individuals and even environment. Awareness of this will help you to be less susceptible to this kind of influence.

3. Do you ever find yourself 'up' for a gathering or social event, only to find shortly after arriving that you are feeling drained and tired?
Empathic people must be a little more cautious in group settings. Because their energy is more magnetic, they can walk into a group and absorb the energy of whoever is present. Often this energy absorption occurs through the solar plexus. The individual picks up on all of the emotional and mental energy present, which immediately begins to weigh the individual down.

4. Do you find it difficult determining what you are feeling at any particular time?
Because an empathic individual's mind and body is a living, breathing barometer for what the individual experiences, it can be difficult for the individual to determine whether the feelings are their own or have been picked up from someone else.

5. Do you frequently bring your work attitudes home with you or find yourself taking your problems into work? Is it difficult for you to separate work and home? Is it very difficult for you to be objective and separate issues and aspects of your life?

If this is the case, then your empathic energies may need re-balancing. Even if it only occurs on rare occasions, it reflects a need to balance them.

6. Do you consider yourself, or do others consider you over-emotional? Do you cry easily?
Empathic people are often over-emotional or hyper-sensitive. They respond more quickly and more strongly from an emotional base than other people. They laugh quickly and cry easily. They experience the full impact of whatever is being expressed around them.

7. Are you hyper-sensitive, taking everything more seriously and more personally than others?
Things that might roll off the average individual's back are taken in and experienced fully by empathic people.

8. Are you uncomfortable with other people touching you?
Most empathic people can be placed in one of two categories, with most falling into the second. In the first are individuals who are the touchy-freely kind. They enjoy touching and being touched for the most part. Usually a part of them realises also that through touch they are able to connect more truly with those they touch. The second category is comprised of individuals who dislike being touched. They are so sensitive, that it is very uncomfortable to have individuals touch them, even with something as simple as a handshake.

9. Are you, or were you, very shy and introverted while growing up?
Most introverted and shy people are empathic. For many of them, this is a means of self-protection. On a subconscious level, they recognise that they can be affected easily by those they are around. They recognise that new people may have an energy that is unfamiliar and will be experienced strongly. Hesitancy to relate reflects this. And it is important to honour this. Others don't always know what is best for us, regardless of intention. If we don't honour this, we never learn to develop and honour our own sense of self-esteem and intuition.

Unfortunately we live in a society that is intolerant of such behaviour. Parents and peers alike often push children and friends into situations where they have to relate on some level. There is even a kind of stigma attached to being shy. In most cases, if the individuals are left alone, they will develop their own way of handling themselves more comfortably in social situations.

10. Do you have a tendency to take on other people's problems, aches pains, battles, worries etc, whether asked to or not?
Often empathic people have to be careful about allowing themselves to be placed in such situations where others unload problems and such on them constantly. We have all experienced this to some degree. How often have you felt drained or sucked dry after speaking with someone - even if only on the phone?

www.geocities.com/spectre_archangel/empathy.html

