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Introduction

This thematic unit on “Listening Reflectively” offers techniques and strategies for good communication skills. Achieving peace in our personal lives as well as in the global context requires that we understand how to listen and talk to each other. Effective communication skills are the cornerstone of resolving conflicts and ensuring smooth relationships in our social interactions. In this unit, students will explore ways to become better listeners. They will practice the language and behaviors of mediation through which a neutral, third party facilitates constructive conflict resolution between participants. As students examine the texts and dialogues for language that promotes good will and understanding, they will expand their vocabularies and practice creating effective responses to conflict situations by stopping hostility, and facilitating integrative negotiation between participants. 

Teachers can use the proposed lesson by itself or expand it by adding additional activities in related lessons. The Internet resources given at the end of the unit provide many ideas for developing lessons on good communication skills. 

Students will need to have lexical notebooks and journals for recording new vocabulary and writing about their experiences as reflective listeners throughout this unit.

The activities presented in this unit are prepared for upper intermediate level students.

(Taken and adapted from http://exchanges.state.gov/forum/journal/pea4background.htm)
Classroom Applications

 Warm Up Activity (approximately 15 minutes) 
Purpose:
· To raise students’ interest

· To review the elements of accurate observation 
· To explore the students’ individual "perceptual filters" 

Materials:
· Picture 1 (You can use another picture available)
· Picture 2 (You can use another picture available) in which only one part of the picture is revealed (an overlay with a hole in it can be placed over the picture to achieve this effect) 

Procedure:
1.
Show students Picture 1 and ask them to look at it carefully. Ask them to write 3 concepts nouns (such as friendship, ambition, success, etc.) which could describe the picture best. Have them share their lists. Point out that not only did people write different things, but also they felt different concepts expressed the picture best.

2.
Show students Picture 2 with an overlay, so that only the man standing is revealed. Pay attention not to reveal the rest of the people in the picture. Ask them to write what they think the picture is about based only on the part that they see. Then ask them to share their ideas. Point out that it is difficult to say anything accurate based on so little information. 

3.
Reveal the whole picture and ask students what they think about the picture now. Point out it is important to gather all the information available before saying something and different people may understand the same situation in different ways. 

 (Taken and adapted from http://exchanges.state.gov/forum/journal/pea4activities.htm)

Transition Activity (approximately 20 minutes) 

1. Put the "Communication Process Chart" on the board and discuss the communication process. Ask students what points in the process the two Warm-up Activities revealed (e.g., observing accurately and objectively and getting the whole picture of a situation). 

(The chart prepared is based on the information taken from http://exchanges.state.gov/forum/journal/pea4background.htm)

Background information 

We interpret what we observe according to our specific needs, values, and experiences. These perceptual "filters" are what accounts for the same situations being understood in different ways by different participants. To help people deal with conflict, we must be able to negotiate through a process of communication which might look like this:

Communication Process Chart
· Observation (We register through our senses that something is happening.)
· Perception (We interpret this observation according to our needs, values, and experiences.)
· Encoding (We formulate this interpreted event into speech and gestures.)
· Transmission and Reception (A listener now receives the message that we encoded.)
· Decoding (The receiver sorts out the message for understanding, using linguistic cues as well as para-linguistic information - for example, body language and facial expressions.)
· Perception (The receiver interprets the message through the perceptual filters of his or her own needs, values, and experiences.)
(Taken from http://exchanges.state.gov/forum/journal/pea4background.htm)

2. Tell students to think about a conflict situation (e.g. two sisters who want to wear the same dress for the farewell party – a conflict situation that has recently happened at school/in town or something that all students are familiar with would be better) and write a very short dialogue between the participants. Pair work is suggested for this task. Invite two students and ask them to play the roles of two participants. 

Alternative 1: 
Write one of the dialogues that your students have just written or the following one on the board and ask two students to act it out. 

Lori
: I hate you, Heather. Why did you laugh at me in class today?

Heather
: Because your answer wasn’t correct. 

Lori
: It wasn't funny.

Heather
: Yes, it was. You made a fool of yourself. By the way, I hate you, too.

(Adapted from http://fhss.byu.edu/mfhd/internships/rmdocs/contents/Lesson10/skill4.htm)

Alternative 2:
Show the video recording of two real-life disputants having a conversation (e.g. two politicians, two celebrities, a mother and a daughter, etc.)

When each student (or person on the video) takes a turn, ask the class which step the conversation fits into the Communication Process Chart and which process the speaker is going through. At this stage you can point at the relevant step on the chart. 

Tell students that in the rest of the lesson they will read a passage which involves a problem at work and the role of effective communication. 
Activity #1 (Approximately 20 minutes)

Purpose:
· To expose students to a situation which involves conflict resolution

· To encourage students to think about and find ways of conflict resolution

Materials needed:
· The reading passage, Managing Interpersonal Conflict by Paying Attention to Interests: Yours and Theirs 

Procedure:
1. Pre-reading activity: 

Ask the following questions:

· What do you do when you disagree with someone? What kind of strategies do you follow?

· Do you think you are good at solving your problems with others?

· Do you think you can help other people solve their problems with each other?

2. Get feedback from students. Tell students that they are going to read a passage about a problem at work and some suggestions to solve it. Tell students to read the beginning of the passage and discuss the questions that follow.


Read the beginning of the passage below and discuss the questions that follow.
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Managing Interpersonal Conflict by Paying Attention to Interests: 
Yours and Theirs 

Management Productivity Review
by Mike Stadter
April 1990

1.
There are lots of ways people resolve conflicts. For example, in some organizations, conflicts are resolved by two simple rules: 

· If we're having a disagreement, remember that the boss is always right. 

· If you perceive that the boss is wrong refer to rule 1. 

2.
Al Capone, one of the great motivators of the 20th century, is reported to have stated the following theory on conflict resolution: "You can get a lot more with a smile and a gun than with just a smile. "

· What is your opinion on solving problems?

· Do you agree with the rules above?

· Do you agree with Al Capone?

3. Get feedback from students and tell them in the rest of the passage, they will read about a problem that an employee has at workplace and how the boss is recommended to behave to solve this problem. Ask students to answer the following question.

· What kind of attitude do you think the boss will be recommended to have towards his employees to solve the problem?

4. Reading Activity:


Ask students to read the rest of the passage:

Read the rest of the passage quickly and see how well you have guessed.

3.
Both of these strategies work sometimes to resolve the immediate conflict but they have the disadvantage of damaging the relationship we have with the other person. This is important because for almost all of the conflicts we have, we have to deal with that person later. So, resolving the conflict in a way that takes care of what we want and protects the relationship we have with the other person is crucial.

4.
A particularly useful approach to conflict resolution in business settings is called Principaled Negotiation, developed by the Harvard Negotiation Project. I've used this approach many times in mediating conflicts between owners and executives, between managers, and between managers and subordinates. But, it's not just for managers. It's useful to any of us at home and at work.

5.
Here I'd like you to consider one element of the approach which is: Don't get hung up on your position or their position. Look at what the underlying interests are and see if you can satisfy at least some of them--yours and theirs.

6.
Take the following example: Linda, who works for you, asks for a transfer because she hates working with Jim, her co-worker. You think both Jim and Linda are excellent employees and you don't want to lose either. If you only look at the two positions that you both are taking, there's no way to resolve this conflict. Linda's position is: I want a transfer. Your position is: No transfer. The way it stands now there's no way both of you can win--one will win and one will lose. But what are your underlying interests? What are Linda's?

7.
Let's say that the two of you talk about them and this is what comes up. Both of you have the shared interest of wanting the department to work well and productively. You have the additional interests of keeping the team together because you think you've got good people. Also, you're interested in not adding to your heavy workload at this time by having to recruit for a new employee and then having to train him/her. Linda has the additional interests of wanting to do more challenging work and wanting to feel that she can get her co-worker to pitch in and help when she has an overload--she feels Jim has an attitude of "It's not my job" whenever she asks for his help.

8.
When you look at these underlying interests, you can see that maybe this conflict can be resolved with both people getting at least some of what they want. Perhaps Linda can get her underlying interests met without transferring--some possibilities would be that you may be able to give her some more challenging assignments, have her work less closely with Jim, improve the working relationship between her and Jim, have her come to you or another associate for help when she is feeling overloaded, etc. This way your interests of keeping the team together and not having to recruit and train a new person are met. Also, both Linda's and your interest in the department's productivity and the way people work together will be met (and will probably be better than it was before you and Linda talked). You may also get the additional bonus of Linda's goodwill by communicating to her that her problem is your problem too and you want to take care of her interests as well as your own.

9.
Now, you might be saying at this point, "Sounds good, Mike, but it's often not as easy as that and you still might not be able to make it work". You're right! But my point is that if you get stuck in a "Your position, my position, who's going to win?" trap, you have no chance of working it out. The exploration of interests and trying to meet them gives you that chance and often does resolve the conflict in a manner that protects and may even improve the relationship. 

Mike Stadter, Ph.D., is a consulting psychologist specializing in conflict resolution, management training, and employee assistance services.
(Taken from http://www.business-mediation.com/news_mpr199004b.html)

go to Exercise 1
go to Exercise 3
go to Exercise 4
go to Exercise 5
5. Ask students’ opinion about the suggestions for conflict resolution given in the passage (e.g. Do you approve of this kind of attitude? What would you do if you were the boss? Would you solve Linda’s problem in a different way?). Have a class discussion.

Activity #2 (Approximately 30 minutes)

Purpose:
· To introduce and practice relevant vocabulary on conflict resolution and listening reflectively

Materials:

· Vocabulary exercise 1 
· Vocabulary exercise 2: Gapped text, Tips for Good Communication
Procedure:

1. Ask students to do the vocabulary exercise. Pair work is suggested.


Exercise 1. 
Some words are written in bold in the passage, Managing Interpersonal Conflict by Paying Attention to Interests: Yours and Theirs. Match them with their meanings below.

1. to join in (an activity)

2. very important

3. helping negotiate 

4. to search for (a person)

5. office colleague

6. people who have less authority in the same organization

7. disagreement

8. fundamental, basic 

9. demanding

10. tired because of having too much work

Check the answers and focus on the words, conflict and mediate. 

You can find the answer key in Appendix A.

2. Ask students to fill in the gaps in the following text with the words from Exercise 1. Pair work is suggested for this task.


Exercise 2.
Fill in the blanks with the words from Exercise 1. Some words need changing.

TIPS FOR GOOD COMMUNICATION
A 2001 study involving as many as 20,000 exit interviews found the No. 1 reason people leave jobs is "poor supervisory behavior." One of the major factors in "poor supervisory behavior" is POOR COMMUNICATION SKILLS! It is ironic that many bosses think their ________________ leave their job because of dissatisfaction with salaries; this is an unspoken myth! Simply put, if you aren't a good communicator, you probably shouldn't be a boss. However, if you are one of the many bosses that isn't a good communicator, you can improve. Yes, it is ________________, but it is not impossible. Following are some basic trade secrets that can help you get better.

Basic Communication Tips:
1. The Listener Wins! Several studies over the past few decades indicate that when business leaders need to ________________ people, they rank listening among the top five skills they expect employees/ managers/supervisors to possess. Pay attention to your employees! It sounds simple, but is a common frustration in today's workforce. Becoming a better listener will help you, as a manager, relate to your staff's needs and ________________ interests and resolve a number of ________________ more effectively and positively. In this way, you can ________________ disagreements successfully and enhance and strengthen your staff’s overall relationships.
2. Be Honest, Visible, and Accessible. Regular one-on-one meetings with your team members are ________________ for the growth of your company. Talk to your employees about their career paths and how you envision them growing in their jobs. In addition to individual meetings, team meetings are just as important to communicate some company information and to keep the lines of communication open within the whole group. 

3. Consistent Messages. Mixed messages from management may result in disobedience by subordinates. Consistency! Consistency! Consistency! If you send mixed messages, be sure to explain them to the team, or suffer the consequences later. In addition to knowing what kind of a manager you want to be, know what your ________________ and superiors expect of you as this may help your employees make better decisions.

…

(Adapted from http://www.planetmgmt.com/n_a_ap01.htm)
Check the answers. You can find the answer key in Appendix A.

3. Ask students what kind of relationship they have found in the texts, Tips for Good Communication and Managing Interpersonal Conflict by Paying Attention to Interests: Yours and Theirs. 

Activity #3 (Approximately 20 minutes)

Purpose:
· To check reading comprehension

Materials needed:
· The reading passage, Managing Interpersonal Conflict by Paying Attention to Interests: Yours and Theirs 

· Exercise 3
Procedure:
Tell students to re-read the passage, Managing Interpersonal Conflict by Paying Attention to Interests: Yours and Theirs and do Exercise 3.

Exercise 3.
Answer the following questions and fill in the charts.

1.
What is the advantage and disadvantage of the two rules in some organizations and Al Capone’s idea about ‘a smile and a gun’? 


Advantage: …………………………………….

Disadvantage:………………………………….

2. What is the Principled Negotiation? 


             is




that

3. 
Who is usually involved in conflict in business settings? (par. 4)

1) 
………………………                ↔
…………………………….  

2)
………………………        ↔ 
……………………………. 

3)
………………………               ↔     
……………………………..  

4. 
To resolve the conflict through Principled Negotiation, you … (par. 5)


shouldn’t …………………………………………………………………….   .


should     …………………………………………………………………….  and

                
…………………………………………………………………………   .

5. Fill in the blanks to show why Linda and the boss came into conflict. (par.6)


What does L/B want?
 Why?



Linda



The Boss



6. 
Fill in the blanks with Linda and the boss’s shared and additional underlying interests. (par.7)


Linda
shared interest
the boss




2. …………………….


2. …………………….




1. …………………….


3. …………………….


3. …………………….

7.   (par. 8)

What can the boss do to resolve the conflict?
Results

      for Linda
for the Boss
for both

1. ……………..…     →
2. …………..……..   →
3. …………..…..…   →


▪…………………

▪…………………

▪…………………
▪…………………..

▪…………………..
▪………………….

8. 
How does the author (Mike Stadter) think conflicts can be resolved and what is the advantage of doing so?

………………………………………………………………………………………..

Check the answers. You can find the answer key in Appendix A.
Activity #4 (Approximately 30 minutes)

Purpose:
· To review gerunds and infinitives

Materials needed:
· The reading passage, Managing Interpersonal Conflict by Paying Attention to Interests: Yours and Theirs 

· Exercise 4, Gapped text, Two-Way Communication

Procedure:
1. Tell students to do the following exercise. 

Exercise 4.


A.
Find examples of gerunds (-ing form of verb) from the passage, Managing Interpersonal Conflict by Paying Attention to Interests: Yours and Theirs for the rules given.


Gerunds are used …

1. 
as the subject of a sentence (find 1 example):


..................................................................................................................................

2. 
after prepositions (find 5 examples):


..................................................................................................................................


..................................................................................................................................


..................................................................................................................................


..................................................................................................................................


..................................................................................................................................

3. 
with certain verbs (1 example):


.................................................................................................................................. 

B.
Find examples of infinitives (base form of verb with or without ‘to’) from the passage, Managing Interpersonal Conflict by Paying Attention to Interests: Yours and Theirs for the rules given.


Infinitives are used …


1. 
to express purpose (2 examples):


..................................................................................................................................


..................................................................................................................................

2. 
to ask somebody to do something:

 would like + somebody + to verb (1 example):


..................................................................................................................................

3. 
certain verbs that are used with infinitives:

a) verb + to verb (2 examples): 

.........................................................................................................................…


.......................................................................................................................…..

b) verb + somebody/something + to verb (1 example): ....................................................................................................................….....

4.
to express certain arrangements:



a)
get somebody + to verb (1 example):



.........................................................................................................................…


b) 
have somebody + verb (1 example):



.........................................................................................................................…


Check the answers. You can find the answer key in Appendix A. Ask students if they remember other usages of gerunds and infinitives. Write them on the board. You can try to elicit forms like gerunds as the object of a sentence, infinitives following some adjectives, allow somebody to do something, let/make somebody do something, and some other verbs used with gerunds and infinitives depending on the text you use for grammar exercise.
2. Tell students to do the following exercise.

Exercise 5. 



Fill in the blanks with the correct form of the verb (gerund or infinitive – with or without ‘to’) given in parentheses.
Two-Way Communication


In two way communication, both parties share and reason together without a power struggle to gain understanding of the other person's ideas, feelings, and intentions, while communicating their own. They listen with earnest intent _____________ (understand). Each knows the importance of _____________ (understand) the others' perceptions and feelings before _____________ (begin) to resolve the problem. Each is patient and allows the other _____________ (talk) and think.

Nothing good comes from a power struggle because it destroys the bridges that create relationships. The key to successful two-way communication is caring for each other enough _____________ (listen), feel, and understand through the Spirit what the other is trying _____________ (communicate).

There are only three outcomes in any discussion:

1. Win/Lose
I win, you lose.
I am in control.

2. Lose/Win
I lose, you win.
I give in or give up.

3. Win/Win
Both win.
We understand each other.

_____________ (have) successful communication, both parties have to genuinely care about each other and about their relationship. It requires that both parties take a certain number of risks by _____________ (share) their feelings. Both have to talk things through while earnestly listening with the intent _____________ (learn) and understand. It does not necessarily mean agreement. In the third outcome, both win because they truly understand each other, and their friendship remains intact, even when they have to agree that it's okay _____________ (disagree).

Example: 

· A mother is late picking up her daughter from school. 

Daughter: "I hate it when you're late."

Mother: "It sounds like you don't like _________________ (wait) around after school for me _________________ (pick) you up."

Daughter: "I sure don't. And when you finally do get here you act all happy like it's no big deal that you're thirty minutes late."

Mother: "Do you feel like I don't care when I'm late _________________ (pick) you up?"

Daughter: "Yeah. I'm always afraid you forgot _________________ (pick) me up or you don't think I'm important."

Mother: "That must be a scary feeling. I can see why you might feel forgotten and frustrated when you have to wait for me. Let me _________________ (tell) you about my day. I have been running errands downtown, trying _________________ (get) to the bank and the grocery store. I had to wait in traffic for thirty-five minutes today because there was an accident on the freeway. I got here as soon as I could, but some days I will just not be able to make it to school on time. Can you understand why it is hard for me _________________ (be) on time?"

Daughter: "Yes. You have things you need _________________ (do), too. But you try _________________ (be) cheerful and make the best of things. That's why you're always smiling when you pick me up, even if you've had a long day."

In the above example, both the daughter and the mother were trying _____________ (practice) good communication skills, therefore two-way communication was achieved. The mother understood her daughter's feelings and did not dismiss them, explaining why she couldn't make it on time. The daughter accepted her mother's explanation of her tardiness and went a step further to realize that her mother made an extra effort _____________ (be) cheerful.

(Taken and adapted from http://fhss.byu.edu/mfhd/internships/rmdocs/contents/Lesson10/skill5.htm)

Check the answers. You can find the answer key in Appendix A. 

3. Ask students what kind of relationship they have found in the texts, Two-Way Communication and Managing Interpersonal Conflict by Paying Attention to Interests: Yours and Theirs. Tell students in the rest of the lesson, they will be working on a mediation scenario related to a conflict situation.

Activity #5 (Approximately 30 minutes)

Background information
What Is Mediation?
Mediation is a process for resolving disputes and conflicts in which a neutral third party (parties) acts as a moderator for the process. The mediator facilitates communication between parties to promote reconciliation, settlement and mutual understanding. The parties have control of the process. The mediator does not "decide" the disposition of the case. In mediation, the goal is to work out differences constructively. The parties focus on interests rather than positions. The presumption is that each party will satisfy its specific interest and will not result in a winner and a loser. 

(Taken and adapted from http://www.acresolution.org/research.nsf/key/Primer 

and http://education.indiana.edu/cas/tt/v2i3/peer.html)

Behavior tips

Experts in mediating and negotiating conflict situations tell us that we are most aware of the steps of transmission and reception and tend to be less aware of the roles of observation and perception. In order to learn good communication skills, we need to become aware of the elements of the communication process and to avoid possible communication breakdowns. Two of the ways we can do this are by practicing techniques that help us to become more aware of how we observe and by examining the role of perception in our understanding of a situation. Elements that help to de-escalate a conflict situation in preparation for resolutions include the following: 
· Reporting accurately what we observe
· Clarifying our perceptions
· Not jumping to conclusions or making assumptions too quickly
· Practicing reflective listening by paraphrasing what we hear people say in a non-judgmental way
Careful observation of a situation and an understanding that our interpretation of the event and the role of others in the event is influenced by our own needs and experiences will help us to be better peacemakers. We will be more impartial and less quick to make an assumption or jump to a conclusion. A well-known technique that is very useful in clarifying a conflict situation is that of reflective listening. Behaviors of listening reflectively include adopting a physical posture of attentiveness, making direct eye contact, and using facial expressions to convey a genuine attitude of respect and attention. In reflective listening, the listener actively attends to the message of the speaker and immediately afterward paraphrases the message for the speaker, reflecting back both the facts and the feelings that he or she heard. Hearing someone else "reflect" the message gives the speaker an opportunity to confirm or correct the "perception" of the listener. The goal of reflective listening is to clarify and define the situation accurately, so that the process of resolution can begin. Ways that we can adjust the language that we use in reflective listening include the following:
Language Tips for Reflective Listening
       
Rephrasing to be more precise
        
Prefacing our remarks with phrases like "Sounds like…", "So,…", "In other Words…", "You’re saying…"
        
Avoiding absolute words such as "always" and "never"
        
Replacing "loaded" words that carry emotional messages with neutral words. For example "wastes time" could be rephrased as "takes time to…"
        
Using words and phrases that have positive connotation in the paraphrase. For example "She always wastes time" could be reflected as "You want to work more efficiently."
        
Reflecting the emotional tone of the message as well as the words. A suggested sentence frame to use in reflective listening is: "Sounds like you feel _______ because ______". 
Becoming an effective communicator in a peacemaking process takes time, patience, and skill. By working to become good communicators, we can individually contribute to make the world a more peaceful place to live, work, and interact.

(taken from http://exchanges.state.gov/forum/journal/pea1background.htm)

For Activity #5, you will need an example of a conflict situation to relate to your students and a mediation scenario related to the conflict situation, in which the participants and a mediator create a dialogue. You will also need a large chart on which you have copied "Language Tips for Reflective Listening" (Appendix B). You might want to have a chart on behavior tips (Appendix B) as well. An example of a conflict situation and a related mediation scenario are provided in Activity #5 for you to use. However, you might want to choose another conflict situation that is more appropriate for your students’ ages, interests, or language needs. 
Purpose:
· To understand and practice the process of reflective listening as it relates to conflict resolution 

Materials needed:
· An example of a conflict situation and a related mediation scenario 
· A large chart containing "Language Tips for Reflective Listening" 
· A large chart containing "behavior tips

"
Procedure:
1. Ask the students what information people need to begin resolving conflicts. As they offer suggestions, write on the chalkboard the phrases: Who is involved?, When did this happen?, Where did the situation take place?, What is the conflict about?, How does each participant feel?, and Why did the conflict occur?. Add any phrases that students may suggest. 

2. Tell the students to listen as you tell them about a conflict situation, paying attention to the information that answers the questions on the chalkboard. The following is an example of a conflict situation that you might use:

The teacher in an ESL class likes to have students do projects together. The present project involves using the library to find information about space travel. Juan and Elena are not able to work together and are arguing with each other. Juan thinks that he has to do everything and that Elena wastes time by looking up things not directly related to the assignment. Elena thinks that by looking up other things she gets more ideas to make the project interesting. She also thinks that Juan wants to use only his own ideas in the project.

3. Ask students to write a summary of the conflict situation, as they would tell it to someone who had not been there and to share their summaries with another student. Are there any differences in the summaries? Ask why it is important to listen carefully and report accurately in helping to resolve a conflict.

4. Give students a script of the conflict situation above. Together with the class, create a mediation scenario to clarify this conflict. Ask for suggestions for statements from Juan (J), Elena (E), and the mediator (M), who will paraphrase what Juan and Elena have said. Help with the paraphrasing so that there are several ways to reflect the participants’ statements. Refer to the chart of "Language Tips for Reflective Listening" for students to refer to as they practice working with reflective listening. Put the scenario on the chalkboard or a transparency. Here is an example:
J: She’s not doing any of the work. I have to do the whole report myself.
M: I see. You feel that you have to do most of the work because Elena isn’t contributing to the project.
J: Right. When we look things up, she wastes time looking up things that don’t have anything to do with the assignment.
M: So, you want to work efficiently.
J: Yeah.
E: But I get lots of ideas for our project by looking at other things. Juan, you’re so bossy that I never get to say what my ideas are.
M: You feel you don’t have a chance to contribute your ideas because Juan doesn’t give you time to develop and share them.
J: I work different from her.
M: I’m beginning to see the problem here. Juan wants to work quickly and efficiently but not get stuck doing everything. Elena wants to take more time and have her ideas listened to. Does that sound right?
E & J: Yes.

5. With the class, go over the scenario to see how the mediation language helped to clarify the situation and de-escalate the conflict. Point out the nonjudgmental way the mediator states the situation and the positive language that is used to describe both points of view (e.g., work efficiently, develop ideas, and take more time). Point out that the mediator does not impose an opinion or solution during this clarification process.

6. Have students role play the dialogue. Ask students to pay attention to the behavior tips. 

(taken and adapted from http://exchanges.state.gov/forum/journal/pea4activities.htm)

Transition Activity (approximately 10 minutes)

Purpose: 
· To practice the language of mediation
· To prepare students for the role-play activity

Materials needed:
· Appendix C
Procedure:

1. Give the students the statements in Appendix C. 
2. Ask the students to reframe statements in their own words so that they also reflect good mediation language. Ask them to share their statements with a partner. Walk around the class to help the groups with wording and lexical choices. 

Possible Extensions to the Lesson
1. Ask the students to work in pairs or small groups to brainstorm for statements that participants could make during a conflict situation. (For example, She never listens to my ideas. Or He always shouts out the answers.) Tell students to write down these statements, and then to practice reflecting the statements in their own words. Tell them to refer to the "Language Tips for Reflective Listening" chart as they work. The groups or pairs can then exchange their lists with another group and practice the reflecting language on the new statements. Groups then compare the different reflections to the same statements. 
2. Prepare specific exercises that require students to use a dictionary or a Lexicon or Thesaurus. Give students five key phrases that might be useful to reframe a statement in a mediation situation. Tell them to look up the key words in the Lexicon or Thesaurus and prepare lists of words that are similar in meaning and lists that are opposite in meaning. Point out that the words need to be appropriate in the context of the mediation phrase. Have students add these lists to their lexical notebooks for use in preparing mediation scenarios. Examples of key phrases might be: "is not respectful," "is too bossy," "shows a bias," "blames you for," "ignores you".
(taken from http://exchanges.state.gov/forum/journal/pea4activities.htm)
Activity #6 (Approximately 30 minutes)

Purpose: 
· To practice the skill of reflective listening 
· To practice paraphrasing within the context of mediation 

Materials needed:
· Appendix D 
· Appendix E
· English language Lexicons or a Thesaurus 

Procedures:
1. Ask students to work in triads with one of the situations in Appendix D to develop a possible mediation scenario. Ask students to use a Lexicon or Thesaurus to find words and phrases that they could use in their reflection statements. Work with each triad to help students find suitable reflective statements for the scenarios. 

2. Ask students to share their scenarios with the class through role-play. Discuss instances of good use of paraphrasing language for mediation.

3. Lead the class into a discussion of what qualities a mediator should have. Help them identify the qualities of a good mediator and discuss why these qualities are important to the mediation process. Distribute or put up Appendix E. 

4. Ask students to add the new vocabulary and phrases to their lexical notebooks.

Tell students to keep their scenarios for the following activity. Also tell them that in the rest of the lesson they will discuss the steps to follow in mediation and prepare for their project, which requires them to apply the mediation process to resolve a conflict constructively.

(taken from http://exchanges.state.gov/forum/journal/pea4activities.htm 

and taken and adapted from http://www.cruinstitute.org/pdffiles/secondary.pdf
Preparation for the project 

(The activity takes approximately 50 minutes. Depending on the number of the groups who present their scenario in class, it may take longer, though.)

Background information

This activity aims at introducing the project that the students will carry out. The project involves identifying a conflict situation, creating a mediation scenario and presenting it in class following the steps in mediation. Students work in groups of three (two disputants and a mediator) throughout the project and the teacher guides them. 

Through Mediation, students learn to use effective listening skills. They practice how to listen and talk to each other and express themselves in a clear way, which are linguistic aims of the whole unit. However, one of the nonlinguistic aims is to enable students to express themselves in a positive manner and to discover new ways to deal with conflict situations in their daily lives. Throughout this project, students will rehearse conflict situations that they might encounter in community and practice the ways to resolve them constructively. The real benefit of learning about and practicing mediation is that young people begin to realize that they are responsible for their behavior. If they have a conflict with another person, it is up to them to resolve that conflict. “Fighting it out” or relying on authority figures to solve problems is “out,” while taking responsibility for one's own behavior is “in.”

(adapted from http://www.cruinstitute.org/pdffiles/secondary.pdf)

Purpose: 
· To inform students about the details of the project they will prepare 
· To practice the mediation process 

Materials needed:
· Picture 1
· Picture 2
· Communication Process Chart
· Behavior tips
· Language Tips for Reflective Listening
· Appendix E
· The text, Conflict Resolution - Peer Mediation
· Students’ scenarios they developed in activity 6 
· The Guidelines for the Project
Procedures:

1. Put  Picture 1, Picture 2, Communication Process Chart, Behavior tips, Language Tips for Reflective Listening, and Appendix E on the board and ask students to summarize what they have learned throughout this unit. Tell students their project will be the presentation of a mediation session. Ask: 

What is your opinion on the mediation process? What are the steps to follow in mediation?

After discussion, tell students they will read a text which explains the steps to follow in mediation. Remind students that they are expected to follow the same steps in their presentation. Ask students to read the following text.

Conflict Resolution - Peer Mediation
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Step 1: Introduction

The mediator's first job is to make the parties feel at ease and to explain the rules. The mediator's role is not to make a decision but to help the parties reach agreement. The mediator explains that he or she will not take sides. He or she introduces disputants (people in conflict) and thanks them for coming. Then, he explains the rules: (1) no interrupting, (2) no name calling, (3) remain seated.

Step 2: Listen
Each party tells what happened. One person tells his or her side of the story first. No interruptions are allowed. The mediator should then clarify and repeat back. The other party then explains his or her version of the facts. Again, no interruptions are allowed. Mediator should clarify for understanding. 

Step 3: Identify Common Interests
The mediator next attempts to identify any agreed-upon facts and issues and the items that are important to each person. For example, “ok… you both still want to be friends.” The mediator listens to each side, summarizes each party's view, and checks to make sure each party understands the other's view.

Step 4: Brainstorm Solutions
During this step, the mediator asks the disputants to think of ways to resolve the conflict. The mediator makes a list of all possible solutions and asks each party to explain his or her feelings about each one.

Step 5: Revise Solutions
On the basis of feelings expressed by each party, the mediator revises the list of possible solutions and tries to identify a solution that both parties may be able to agree to.

Step 6: Reach an Agreement
The mediator helps the parties to reach an agreement by choosing a solution that has been discussed and that both parties accept. After the parties have decided on a solution, an agreement should be put in writing. The written agreement should be as specific as possible, stating exactly what each party has agreed to do and when he or she will do it. The agreement should also explain what will happen if either disputant breaks the agreement. Some agreements require parties to appear for additional mediation; others call for the performance of services when an agreement is broken. Once it is finalized, the agreement, which usually takes the form of a contract, is signed by both parties.  

 (taken and adapted from http://www.saddonline.com/campaign/campaignpdfs/mediation.pdf) 

2. Ask students to work in groups of three (two disputants and a mediator) with the scenarios they created in activity 6. Tell each group to revise their scenario in a way that it follows the steps in mediation as explained in the text. Remind them that the mediators restate what each disputant says in their opening statement. Later in the mediation, the mediators may ask the disputants to say what the other disputant has said. Walk around the class to guide students. They might need help while writing the contract (step 6).

3. Ask students to rehearse their scenarios in their groups first, then to present their mediation scenario to the class. 

4. After each presentation, lead the class into a discussion in order for group members to process their effectiveness in the mediation and share agreed-upon solutions with the entire class in order to increase everyone's learning. Discuss both strengths and weaknesses in a tactful manner.

5. Form groups of three for a mediation role-play project. Assign each group member a role (two disputants and a mediator). Hand out The Guidelines for the Project (Appendix F). Explain the task:

During the project, each group is expected to

1. identify a conflict situation and create a possible mediation dialogue

2. give their dialogue to the teacher for her comments

3. reproduce the dialogue as a scenario after the teacher has commented and they have edited their work

4. give their scenario to the teacher for her comments

5. edit their scenario

6. act out their scenario in class 

· using the appropriate language 

· displaying the appropriate behaviors, and 

· following the steps in mediation

7. write a contract

8. hand out all the written work (explanation of the conflict situation, the mediation scenario and the contract) to the teacher

Some possible topics that students can use as conflict situations:

· Two girls/boys in a dispute because one accuses the other of stealing her boyfriend/girlfriend.

· Two students in dispute over a rumor that one called the other a name.

· Two students in dispute because one did not keep the other’s secret.

· Student A is angry because student B started a rumor that s/he only thinks about boys and never has time for friends. Student B is concerned because s/he and student A used to be friends and now student A never returns phone calls or talks to her/him at school.

(topics taken and adapted from http://www.cruinstitute.org/pdffiles/secondary.pdf)
Cool Down Activity (Approximately 10 minutes for each presentation)

Purpose: 
· 
To evaluate the groups’ performance and give them feedback
Procedure:

After each group presented their mediation session, let the class give feedback. Discuss both strengths and weaknesses in a tactful manner.

Finally, ask the students to practice reflective listening in discussions outside class. For example, they might consciously use the technique in several interactions during one day. The interaction can be any discussion and does not need to be a conflict situation. Ask the students to keep a log of the experience in their journals and to note how they felt during the interaction. Were any "reflections" corrected? If so, what misunderstanding occurred? 

Tell them they can also use the steps in mediation as guidelines with friends and/or family. However, they should always remember that in order for mediation to really work, the mediators need to be non-judgmental. They need to be unbiased. For example, if their mom and their sister were fighting, it would be hard for your students to mediate because they have personal experiences with both of them. Therefore, they may see things more from one side or the other. For example, let’s say their sister stayed out past curfew, they may see things more from her side or the kid's side than the parent’s side.

(taken and adapted from http://exchanges.state.gov/forum/journal/pea4activities.htm 

and  http://www.saddonline.com/campaign/campaignpdfs/mediation.pdf)
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compiled and prepared by

Lütfiye Ekiz: ekizl@yahoo.com
Birsen Bağçeci: bagceci@gantep.edu.tr
Ali Şükrü Özbay: alisukruozbay@yahoo.com
back to introduction
The following have lesson plans and activities intended for classroom use and can be adapted for all age groups and language proficiency levels.


Classroom Activities and Lessons
· http://www.mightymedia.com/edunet/result.cfm?CurriculumID=94
Talking Stick
This lesson is a sharing activity that will help the students develop their listening and speaking skills. The lesson objective is to teach students how to deal with situations where conflicts arise and people do not agree with each other.
· http://www.col-ed.org/cur/misc/misc82.txt
Positive Communication
This lesson explores affirmative communication methods and stresses how important it is to have positive self-esteem in order to solve conflicts peacefully. The students practice with put-downs and learn how positive communication can make us control the effects of these put-downs. The activities in this lesson show how affirmative communication makes positive changes in people and how this leads into them being more willing to resolve conflicts peacefully.
· http://www.op97.k12.il.us/instructf.html
Strands of Conflict
This unit on conflict resolution uses fine arts and African/African-American literature selections. The unit integrates the arts (visual arts, dance, drama and music) into the topic of conflict resolution. The lesson also shows that conflict can exist in many different situations in life and that it can be studied and learned from historical events. 
Exploitable Content
Content that can be extended to create theme-based lessons
· http://www.copsite.com/corbin/lsn0499.txt
Conflict Resolution and Peer Mediation
The information on this site can be used to exploit peer mediation process and to talk about conflicts further with the students.
· http://www.orst.edu/instruction/ed555/home/lessons/hunter.htm
Personal Communication and Conflict Resolution 
This site provides good examples for personal and interpersonal communication, causes and emotions of conflict and conflict resolution. 
(taken from http://exchanges.state.gov/forum/journal/pea4internet.htm)
Links for more information on mediation and samples of conflict situations:

http://fhss.byu.edu/mfhd/internships/rmdocs/contents/Lesson10/skill4.htm
http://fhss.byu.edu/mfhd/internships/rmdocs/contents/Lesson10/skill5.htm
http://fhss.byu.edu/mfhd/internships/rmdocs/contents/Lesson6/conflict.htm
http://www.coe.ufl.edu/CRPM/studpg.pdf
http://www.thirteen.org/peaceful/strath.html
http://www.crnhq.org/windskill11.html
http://www.esrnational.org/keeppeace.html
http://www.cruinstitute.org/pdffiles/secondary.pdf
http://www.penpages.psu.edu/penpages_reference/28507/285072014.HTML
Appendices

Appendix A
Key to Exercise 1: Vocabulary

1. pitch in
2. crucial
3. mediating
4. recruit

5. co-worker
6. subordinates          
7. conflict
8. underlying
    

9. challenging
10. overloaded

back to Exercise 1
Key to Exercise 2: TIPS FOR GOOD COMMUNICATION
A 2001 study involving as many as 20,000 exit interviews found the No. 1 reason people leave jobs is "poor supervisory behavior." One of the major factors in "poor supervisory behavior" is POOR COMMUNICATION SKILLS! It is ironic that many bosses think their subordinates leave their job because of dissatisfaction with salaries; this is an unspoken myth! Simply put, if you aren't a good communicator, you probably shouldn't be a boss. However, if you are one of the many bosses that isn't a good communicator, you can improve. Yes, it is challenging, but it is not impossible. Following are some basic trade secrets that can help you get better.

Basic Communication Tips:
1. The Listener Wins! Several studies over the past few decades indicate that when business leaders need to recruit people, they rank listening among the top five skills they expect employees/ managers/supervisors to possess. Pay attention to your employees! It sounds simple, but is a common frustration in today's workforce. Becoming a better listener will help you, as a manager, relate to your staff's needs and underlying interests and resolve a number of conflicts more effectively and positively. In this way, you can mediate disagreements successfully and improve your staff’s overall relationships.
2. Be Honest, Visible, and Accessible. Regular one-on-one meetings with your team members are crucial for the growth of your company. Talk to your employees about their career paths and how you envision them growing in their jobs. In addition to individual meetings, team meetings are just as important to communicate some company information and to keep the lines of communication open within the whole group. 

3. Consistent Messages. Mixed messages from management may result in disobedience by subordinates. Consistency! Consistency! Consistency! If you send mixed messages, be sure to explain them to the team, or suffer the consequences later. In addition to knowing what kind of a manager you want to be, know what your co-workers and superiors expect of you as this may help your employees make better decisions.

…

back to Exercise 2
Key to Exercise 3: Reading Comprehension

1.
Advantage: resolve immediate conflict (par.3)
Disadvantage: damage relationships

2. 
(par. 4)
  Principled Negotiation
is
an approach

resolves conflict in business settings. 



   that

3.


(par. 4)
1)        owners                               ↔

executives

2)    managers    
               ↔ 

managers

3)        managers                           ↔    
subordinator   

4. 

To resolve the conflict through Principled Negotiation, you … (par. 5)

shouldn’t   
get hung up on your position or their position

should 
look at what the underlying interests are   and

       

see if you can satisfy at least some of them.

5. 

(par. 6)



What does L/B want?
 Why?

Linda
asks for a transfer
hates working with Tim

The Boss
doesn’t want to transfer Linda
doesn’t want to lose Linda or Jim

6. (par.7)


Linda
shared interest
the boss




2.
wanting to do more challenging work

3. 
getting help when overloaded
1. 
wanting the department  to work productively

2.
keeping the team together

3. 
not having to recruit and train a new employee

7.   
(par. 8)
What can the boss do to resolve the conflict?
Results

      for Linda
for the Boss
for both

1. 
give Linda some more → challenging assignments     

2. have Linda work less 
 → closely with Jim 

3. have Linda come to him or another colleague for help 
 →
▪ 
more challenging work

▪ 
improved relation-ship with Jim

▪
getting help when overloaded
▪
keeping team together

▪ 
not having to recruit and train a new employee
▪
department working productively

8.  
He thinks conflicts can be resolved by exploring interests and trying to meet them and this protects and sometimes improves relationships between people.

back to Exercise 3
Key to Exercise 4: Grammar


Managing Interpersonal Conflict by Paying Attention to Interests: Yours and Theirs 

1.
There are lots of ways people resolve conflicts. For example, in some organizations, conflicts are resolved by two simple rules: 

· If we're having a disagreement, remember that the boss is always right. 

· If you perceive that the boss is wrong refer to rule 1. 

2.
Al Capone, one of the great motivators of the 20th century, is reported to have stated the following theory on conflict resolution: "You can get a lot more with a smile and a gun than with just a smile. "

3.
Both of these strategies work sometimes to resolve the immediate conflict but they have the disadvantage of damaging the relationship we have with the other person. This is important because for almost all of the conflicts we have, we have to deal with that person later. So, resolving the conflict in a way that takes care of what we want and protects the relationship we have with the other person is crucial.

4.
A particularly useful approach to conflict resolution in business settings is called Principaled Negotiation, developed by the Harvard Negotiation Project. I've used this approach many times in mediating conflicts between owners and executives, between managers, and between managers and subordinates. But, it's not just for managers. It's useful to any of us at home and at work.

5.
Here I'd like you to consider one element of the approach which is: Don't get hung up on your position or their position. Look at what the underlying interests are and see if you can satisfy at least some of them--yours and theirs.

6.
Take the following example: Linda, who works for you, asks for a transfer because she hates working with Jim, her co-worker. You think both Jim and Linda are excellent employees and you don't want to lose either. If you only look at the two positions that you both are taking, there's no way to resolve this conflict. Linda's position is: I want a transfer. Your position is: No transfer. The way it stands now there's no way both of you can win--one will win and one will lose. But what are your underlying interests? What are Linda's?

7.
Let's say that the two of you talk about them and this is what comes up. Both of you have the shared interest of wanting the department to work well and productively. You have the additional interests of keeping the team together because you think you've got good people. Also, you're interested in not adding to your heavy workload at this time by having to recruit for a new employee and then having to train him/her. Linda has the additional interests of wanting to do more challenging work and wanting to feel that she can get her co-worker to pitch in and help when she has an overload--she feels Jim has an attitude of "It's not my job" whenever she asks for his help.

8.
When you look at these underlying interests, you can see that maybe this conflict can be resolved with both people getting at least some of what they want. Perhaps Linda can get her underlying interests met without transferring--some possibilities would be that you may be able to give her some more challenging assignments, have her work less closely with Jim, improve the working relationship between her and Jim, have her come to you or another associate for help when she is feeling overloaded, etc. This way your interests of keeping the team together and not having to recruit and train a new person are met. Also, both Linda's and your interest in the department's productivity and the way people work together will be met (and will probably be better than it was before you and Linda talked). You may also get the additional bonus of Linda's goodwill by communicating to her that her problem is your problem too and you want to take care of her interests as well as your own.

9.
Now, you might be saying at this point, "Sounds good, Mike, but it's often not as easy as that and you still might not be able to make it work". You're right! But my point is that if you get stuck in a "You're position, my position, who's going to win?" trap you have no chance of working it out. The exploration of interests and trying to meet them gives you that chance and often does resolve the conflict in a manner that protects and may even improve the relationship. 


Mike Stadter, Ph.D., is a consulting psychologist specializing in conflict resolution, management training, and employee assistance services.

(Taken from http://www.business-mediation.com/news_dmd200001.html)

A.




Gerunds are used …

1. 
as the subject of a sentence: 

resolving (par. 3),

trying (par. 9)

2. after prepositions: 

of damaging (par. 3), 

in mediating (par.4), 

of wanting, of keeping, in not adding (par. 7),
without transferring, of keeping, (interests of) not having to (par.8),

3. 
with certain verbs:


hate (she hates working with Jim) (par. 6)

B.


Infinitives are used …


1. 
to express purpose:


to resolve (par. 3 and 6)

2. 
to ask somebody to do something:

 
I'd like you to consider (par. 5)

3. 
with certain verbs:

a)
want (don’t want to lose) (par. 6), 


(wanting to do, wanting to feel) (par. 7),


(want to take care of) (par. 8)


try (trying to meet) (par. 9)
b) want (wanting the department to work well) (par. 7)
4.
to express certain arrangements:



a)
get her co-worker to pitch in (par. 7)





b) 
have her work, have her come to you (par.  8)
back to Exercise 4
Key to Exercise 5: Grammar 

Two-Way Communication
In two way communication, both parties share and reason together without a power struggle to gain understanding of the other person's ideas, feelings, and intentions, while communicating their own. They listen with earnest intent to understand. Each knows the importance of understanding the others' perceptions and feelings before beginning to resolve the problem. Each is patient and allows the other to talk and think.

Nothing good comes from a power struggle because it destroys the bridges that create relationships. The key to successful two-way communication is caring for each other enough to listen, feel, and understand through the Spirit what the other is trying to communicate.

There are only three outcomes in any discussion:

1. Win/Lose
I win, you lose.
I am in control.

2. Lose/Win
I lose, you win.
I give in or give up.

3. Win/Win
Both win.
We understand each other.

To have successful communication, both parties have to genuinely care about each other and about their relationship. It requires that both parties take a certain number of risks by sharing their feelings. Both have to talk things through while earnestly listening with the intent to learn and understand. It does not necessarily mean agreement. In the third outcome, both win because they truly understand each other, and their friendship remains intact, even when they have to agree that it's okay to disagree.

Example: 

· A mother is late picking up her daughter from school. 

Daughter: "I hate it when you're late."

Mother: "It sounds like you don't like waiting around after school for me to pick you up."

Daughter: "I sure don't. And when you finally do get here you act all happy like it's no big deal that you're thirty minutes late."

Mother: "Do you feel like I don't care when I'm late to pick you up?"

Daughter: "Yeah. I'm always afraid you forgot to pick me up or you don't think I'm important."

Mother: "That must be a scary feeling. I can see why you might feel forgotten and frustrated when you have to wait for me. Let me tell you about my day. I have been running errands downtown, trying to get to the bank and the grocery store. I had to wait in traffic for thirty-five minutes today because there was an accident on the freeway. I got here as soon as I could, but some days I will just not be able to make it to school on time. Can you understand why it is hard for me to be on time?"

Daughter: "Yes. You have things you need to do, too. But you try to be cheerful and make the best of things. That's why you're always smiling when you pick me up, even if you've had a long day."

In the above example, both the daughter and the mother were trying to practice good communication skills, therefore two-way communication was achieved. The mother understood her daughter's feelings and did not dismiss them, explaining why she couldn't make it on time. The daughter accepted her mother's explanation of her tardiness and went a step further to realize that her mother made an extra effort to be cheerful.

back to Exercise 5
Appendix B

Behavior tips
· observe carefully

· be attentive
· make direct eye contact
· use facial expressions
· express respect 

(The chart prepared is based on the information taken from http://exchanges.state.gov/forum/journal/pea4background.htm)
back to activity 5
back to project activity

Language Tips for Reflective Listening

Rephrase to be more precise
 
Preface your remarks with phrases like "Sounds like…", "So,…", "In other Words…", "You’re saying…"
   Avoid absolute words such as "always" and "never"

Replace "loaded" words that carry emotional messages with neutral words. 


e.g. "wastes time"    (    "takes time to…"

Use words and phrases that have positive connotation in the paraphrase. 


e.g. "She always wastes time"                           (   "You want to work more efficiently."

Reflect the emotional tone of the message as well as the words. 


A suggested sentence frame: 


"Sounds like you feel ______ because _____". 
(The chart prepared is based on the information taken from http://exchanges.state.gov/forum/journal/pea4background.htm)
back to activity 5
back to project activity
Appendix C
Reflecting Statements 


Read each of the statements. Reframe the statement in your own words to reflect a positive understanding. 

1. John is too bossy. It’s no fun to work with him. I would rather do this by myself. 

2. I always have to clean the car, and I never get to use it. It is just not fair. 

3. Rita always butts in when we are having a conversation. Why can’t she mind her own business? 

4. I can never do anything right. Mom’s nagging is really getting to me. 

5. Cindy is the messiest person I know. Her stuff is everywhere and I’m sick of it. 

6. Jim is never on time. I’m always waiting for him. It’s no use making plans with him. 

7. You really can’t count on Susan. She said she would return my book, but I think she lost it. Don’t loan her anything! 

8. That team is bad news. They have big mouths and play too rough. Besides, they cheat. 



taken from http://exchanges.state.gov/forum/journal/pea4appendix.htm
back to transition activity
Appendix D
Conflict Situations 



1. Marta and Deena are sisters. Deena is one year younger than Marta is. Marta thinks that Deena is a pest because she always hangs around when Marta has friends to the house. The only way she can get any privacy is to tell Deena directly to go away. Deena thinks that Marta is stuck-up and selfish. Deena knows Marta’s friends, and even plays on the school soccer team with some of them. She never minds when Marta walks home with her and her friends after school. 



2. Sam is Joan’s supervisor. He asks for a client report within a day after each of her meetings, and it is never on time. He thinks she is irresponsible and disrespectful, and he often reprimands her for her tardiness. Joan works very well with her office mates and has brought in several new clients for the firm in the past months. She thinks Sam is unreasonable and unappreciative. Her reports are complete and insightful, so why should he mind if they are a day or two late? 




3. Joy was appointed by the Dean as the Chairperson of the Student Affairs Committee. She works hard to present an issue-centered agenda and wants to be able to present the Dean with resolved issues after the meetings. She often leaves the meetings feeling frustrated and ineffective. All the other students want to do is talk endlessly around the issues. She thinks they are acting immature and not being serious. Mark, one of the committee members, thinks that Joy has let the position of Chairperson go to her head. He says that she has her own agenda and doesn’t allow any one else’s ideas to be discussed. If she continues to ram things through, no one will come to the meetings. 



4. Bill and Chris are partners in Social Studies class for the most important project of the year, Hunger Around the World. Bill was really upset when he was assigned to work with Chris because he knew Chris was a student who put little effort into work. They divided up the work and Chris agreed to do the part on Southeast Asia. Bill has been spending long hours on his part of the project, South America, the USA, and Africa. Now he is almost done with his part, and Chris is still giving excuses for not completing the section on Southeast Asia. The project is due in two weeks and Bill is really worried it won’t be completed. Chris’s father spent most of the nights lately on the computer, so he couldn’t use it. He was going to do the work over the weekend, but his aunt from their hometown came to visit them and he spent time with his cousins all Saturday. They stayed up really late and he slept most of Sunday. Chris thinks Bill is a ‘workaholic’ and he is making a lot of fuss over it. He believes they have enough time to complete the project and doesn’t see why this is such a big deal.






1-3: taken from http://exchanges.state.gov/forum/journal/pea4appendix.htm
4: taken and adapted from http://www.cruinstitute.org/pdffiles/secondary.pdf
back to activity 6
back to project activity
Appendix E

· A Mediator

...is a good listener

...is neutral

...helps the disputants solve the problem themselves

...keeps the conflict confidential


[image: image4.wmf] 


· A Mediator is not

...a person who interrupts

...a person who takes sides

...a judge or police officer

...a person who gives advice

...a person who talks about other students' conflicts

(based on the information taken from http://www.cruinstitute.org/pdffiles/secondary.pdf)

back to activity 6
back to project activity
Appendix F
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(cartoon: http://www.conflictsolvers.com.au/school-survey.html)
The Guidelines For The Project

1. Identify a conflict situation and create a possible mediation dialogue.

2. Give your dialogue to the teacher for her comments.

3. Reproduce the dialogue as a scenario after the teacher has commented and you have edited your work.

4. Give your scenario to the teacher for her comments.

5. Edit your scenario.

6. Act out your scenario in class 

· using the appropriate language 

· displaying the appropriate behaviors, and 

· following the steps in mediation.

7. Write a contract.

8. Hand out all the written work (explanation of the conflict situation, the mediation scenario and the contract) to the teacher.

back to project activity
Picture 1



back to warm up activity
back to project activity

Picture 2
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back to warm up activity
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Communication Process Chart
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Transmission and Reception
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back to project activity









112
1

_1142375275.doc
[image: image1.png]






_1141702693.doc
[image: image1.png]






