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Steps in Developing a “Unit of Work” in a Reading/Writing Curriculum:

· Pre-course:
· Completing a student needs assessment and target situation analysis.
· Selecting appropriate reading text and writing tasks.
· Writing SWABATs (“Students will be able to”): the goals for students
· Steps in the “Unit of Work” curriculum cycle:
Step 1: Establishing the context:

· Field (the “what”): developing knowledge of the context for the text to be read and/or written.  Establishing an informed or critical perspective.
· Tenor (the “who”): Understanding the roles of the writer, and reader with the text to be read or produced. Developing knowledge of reader/writer background, prior knowledge, and ideologies.
· Mode (the “language and form of the text”): Establishing the genre and its conventions; noticing the language (e.g., of stance and evaluation), identifying specialized vocabulary or grammar.
                    Step 2: Modeling and deconstructing the text

· Macro-structural exercises: noting headings, major metadiscourse features and other elements related to text macro-structure.
· Analyzing visual elements.
· Textual charting: numbering the paragraphs and identifying their functions.
· Completing an argumentation analysis using Toulmin or other approaches
· Noting other features such as 
· Specialized vocabulary
· Syntactic complexity
· Cohesion between sentences
· “Mortar” words
                    Step 3: (non-obligatory): Collaborative reading or construction of texts.

        Step 4:  Independent construction of a text within the same genre




as the reading. (or from a different genre).

· Presentation of the scoring rubric by the instructor.
· Then students, use an invention grid to plan the writing.
· Plan the argumentation structure
· Draft all, or parts of the text
· Chart texts: showing the functions of each paragraph.
· Peer review using a rubric appropriate to the task.
· Revise the text.
· Instructor conference; grammar or vocabulary instruction.
[This can come at several points in the process.]
· Revise and edit the text.
· “Publish”
        Step 5: Linking the student and reading texts to related texts.

· Informal discussion of the influence of one text upon another.
· Teaching/discussion of citation and reference practices.
· Comparing the reading as genre with another reading in the same genre.   [Instructor assessment of process and product.]
Example of a Unit of Work based upon an “issue-driven essay” by Kofi Annan

From a genre-based curriculum for first year university students.

Objectives: SWBAT

1. Describe the relationships between genre, text structure, writer’s purpose, audience, and rhetorical context.

2. Indicate how writer’s choices of genre, topic, text structure, and the elements of register are governed by his/her purposes, but also by his/her role (expert, student…) as writer, the intended audience, and the social context.

3. “Chart” a text for the functions of its paragraphs.

4. Identify how an author leads the reader through the text using metadiscourse and other “signposts” such as tense, synonym choices, and cohesion.

5. Identify an author’s arguments and the evidence used to support these arguments.

6. Use the WEB and other research tools to study a topic of choice.

7. Organize and produce an issue-driven essay on this topic modeled after professional texts.

8. Defend for a particular rhetorical context their topics, organizational choices, register, and arguments.

Step 1: Building a Context


Students begin with building a context for the text that will be the basis for the lesson.  Here is what could be done with the Kofi Annan essay, “Beyond the Horizon.”

Activities

Identifying and discussing the genre: Students have already studied the term “genre” and identified genres in their own lives, particularly the genres of music.  They know that “genre” in texts refers to a socially-accepted written (or oral) response to a particular rhetorical situation.  Students have discussed “school essays” (5 paragraphs), and they are now prepared to study professional, issue-driven essays, texts that are both alike and different from, the essays they have written in school. 

Students skim the text and hypothesize about the author’s (or the magazine’s) purpose for the Annan text.   

Field

a. Students complete a KWL worksheet on environmental degradation.  What they know; what they would like to know…

b. Students are given this assignment:

1) To find two WEBsites on environmental degradation or on the Johannesburg Summit on the Environment.

2) They list all the information that is new to them.

3) They report this information from the WEBsites in a 5 minute presentation to the class.

4) They complete the KWL worksheet by filling in the section on what they have learned, including all information from the presentations.

The students return to their chosen Websites and attempt to discover the following:

a. What individuals and governments have done to hurt the environment,

b. What they have done to clean it up. 

Students write a problem/solution summary in which they describe a current environmental degradation problem, discuss its causes, and suggest solutions. 

Tenor

Audience: Three groups of students examine the magazine in which the essay appears (Time), paying particular attention to the advertising and types of articles that also appear.  They answer these questions for the class:

A. Who do you think reads this magazine?  What are they interested in?  Are they middle-class?  Above?  Below?  Young, middle-aged, older? 

B. Who might read this article about the environment?

C. Would some of the audience be emotionally involved?  Why or why not?

          (They are always asked to provide evidence!

      D. 

Writer: Three groups of students study the writer.

Who is Kofi Annan? Students are assigned to look up his Website.  What is his persona vis-à-vis this topic?

What might be his reasons for writing this essay for a popular American magazine?  (If time, students investigate current American relationships with the U.N.)

Considering his role, what might his argument and attitude toward the topic be?

What “voice” can the author use, considering his role?  
Mode

Genre: Students discuss the essay as one (or several) genre(s).  What are the conventions?  How is an essay defined?  How is an issue-driven essay different from an exploratory essay? 

Situational variation: Given the context, how might this essay differ from a “school” essay?
Step 2: Modeling/deconstructing the text.


This is the first time that students are exposed at any length to the actual text (discourse) they are going to analyze. 




Activities

a. Text structure exercises. 

1) Students begin with the text macro-structure exercises, identifying the Lead, the Billboard, and the Kicker.

2) Then, in groups, they chart and jigsaw the functions of each of the paragraphs, answering these questions:

a) What does this paragraph DO?

b) How does the author lead the reader into the paragraph?  What language does he use?

b. Vocabulary and register:  In groups, students

1) Find all of the words in the paragraphs that you studied that relate to the following:

a) Energy (gas, oil)

b) Change, for better or worse (revolution, development)

c) Effects of human inhabitation and work

d) Caring for the earth

2) Where does the writer use the first or second person singular or plural?  Why does he use these forms?  What does this tell you about his relationship with his readers?

Two possibilities using Annan:



In groups, students return to their WEB sites on environmental degradation and plan an issue-driven essay for a particular group of people (e.g., other students) using the information at hand.  Students answer field, tenor, mode questions as well as plan the essay according to a template.

 Step 4: Independent construction of texts


Here, students follow the “writing process” in producing their own independent texts.   They develop a lead (argument) with help from the instructor using some of the information about environmental degradation already discussed.  They work from their won personae or develop one.  They are given a magazine or newspaper in which they will publish to investigate audience, etc.

a. They use the invention grid to get started.  [The scoring rubric is known.]

b. They outline their argument and list the evidence to support the argument.

c. They complete the first draft of the paper, using the template from the Newsweek information source.

d. They co-develop criteria for scoring this issue-driven essay. Students peer review their papers using all criteria but editing.

e. They draft a second version, making a plan that indicates the argument and functions of all paragraphs. (8-10 paragraphs)

f. They conference with the teacher about text coherence, argumentation, etc.

g. They redraft the paper for the final scoring, editing carefully.

h. They submit the final paper and all plans and drafts for scoring.

[Note: Instructor vocabulary and grammar lessons are provided throughout.]

Step 5: Linking to related texts: Possibilities…
a. Compare the student and professional texts with other texts in this genre for macro-structure, audience, register and other features.

b. Cut up some of the students’ texts and ask them to put them together in some logical order. (Note: This can also be done earlier with the sample authentic text.)

c. Take the same information and write a text in another genre, e.g., e.g. in a formal letter.

d. Compare this text with similar texts in the students’ L1. 
Instructor assessment of process and product…
� Adapted from work by Susan Feez, Text-based syllabus design. Sydney, Australia: National Centre for English Language Teaching and Research, Macquarie University, 1998.





