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An Unhelpful Dichotomy

Forcing learners to choose between two
varieties ignores the reasons why people are
learning English today.

Focusing on just one variety ignores the skills
that learners need In order to use English In
lingua franca contexts.

Adopting NS varieties as models assumes that
nativelike competence should be the ultimate
goal of language learning and teaching.
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Why do Turkish students learn English
today?
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An Unhelpful Dichotomy

|l ntegrati ve moti vati on
lingua franca contexts.

Kachru/Berns framework (cited in Berns, 2009)
identifies four functions served by use of English:

nstrumental
nterpersonal
nnovative
nstitutional
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IS exposure to one variety sufficient?



EIL and The Numbers Game

Expanding Circle

Outer Circle

(Kachru, 1985)



EIL and The Numbers Game

Inner Circle Outer Circle Expanding Circle

a 400 milllion & 1.2 billion

a 400

(Crystal, 2008; Graddol, 2006)



An Unhelpful Dichotomy

Learners must develop the ability:
to comprehend a range of Englishes and

to mediate breakdowns in communication
when they occur.



The Why of ELI: Part Il

S nati vel Il ke C OMmp e
for language learners or teachers?



An Unhelpful Dichotomy

Unhelpful for language learners:

What 1| s nati vell ke
How many learners ever reach this level?

Are we setting learners up for ultimate
failure?

Does nati vell ke C O |
successful communication?



An Unhelpful Dichotomy

Unhelpful for language teachers:

Approx. 80% of ELT professionals are
nilingual users of English (canagarajah, 1999)

Does being a monolingual NS guarantee
nedagogical expertise?

What impact does privileging monolingual
NS competence have on bilingual
teachers?
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| f we don t use a NS
standard, how do we define our target?



Defining Appropriate Targets for EIL

The pedagogical norms we adopt for EIL should
be those that best insure cross-cultural

intelligibility.

Il ntell i gibi i1ty 1s dy n
speaker and listener, rather than statically

l nherent I n a speaker s

(Jenkins, 2000, p. 79).



Defining Appropriate Targets for EIL

Which of the following are most likely to cause

breakdowns In lingua franca uses of English?
Grammatical variation

_exical variation

Phonological variation

Pragmatic variation



Defining Appropriate Targets for EIL

Some examples of grammatical variation:
Pluralization of certain nouns

e-malls
equipments
Informations



Defining Appropriate Targets for EIL

Some examples of grammatical variation:
Word order

| will be definitely joining.
Other methods also should be tried.



Defining Appropriate Targets for EIL

Some examples of grammatical variation:
Verb patterns

/[ || have hi m to gi Vv
returns.

We suggest that immediate attention may
be give to this.



Defining Appropriate Targets for EIL

Some examples of grammatical variation:
Tense and aspect

Funds have been receilved last year.
[ have sent them two reminders last month.

We are manufacturing very reliable
proaucts.



Defining Appropriate Targets for EIL

Some examples of grammatical variation:
Prepositions

We need to discuss about this some more.
Please try to call to him again later.



Defining Appropriate Targets for EIL

Some examples of lexical variation:

You can take a dol |
Kindly enhance our credit limit.
Do you like my new pants?



Defining Appropriate Targets for EIL

Some examples of phonological variation:

Samplel & Sample 3 ©

Sample2 &) Sample 4 ©

http://accent.gmu.edu/



Defining Appropriate Targets for EIL

Some examples of phonological variation:

Czech ©

Indonesian &)

Please call Stella. Ask her to bring
these things with her from the
store: Six spoons of fresh snow
peas, five thick slabs of blue cheese,
and maybe a snack for her brother
Bob. We also need a small plastic
snake and a big toy frog for the
kids. She can scoop these things
Into three red bags, and we will go
meet her Wednesday at the train
station.

Mandarin &

Turkish ©

http://accent.gmu.edu/



Defining Appropriate Targets for EIL

An example of pragmatic variation:

Dr. A: Please let me know about your arrival time and I'll meet you
and help your reservation in our university's guesthouse since it
will be more convenient and comfortable for you to stay.

Br ad: Thank you for offering to
guesthouse. | may have some appointments off-campus. Is it
di fficult to get from the city

Dr . A: Of course you can stay 1In
But it may be difficult or expensive for you to get to the
university. It is 15 km from the university to the city center. But
we can solve it. After coming here | can take you from your
hotel to the university.



Defining Appropriate Targets for EIL

Raise student awareness of how variation may

EI DPAAO EI OAOI T AOOIT O0O6 A
Help students develop strategies to handle
oreakdowns in communication.

Provide students exposure to different varieties of
English in written and aural form.

Focus pronunciation training on areas that could
Impede comprehension: nuclear stress, segmentals,

and articulatory setting.



Integrating CBIl and EIL

A content-based approach can support instructed

EIL:

By providing students exposure to multiple
varieties of English;

By supporting use of English for different
purposes,; and

By redefining how successful language
acquisition iIs measured.



Aspects of Successful CBI

Extended input, meaningful output, and feedback
on language and content

Task-based activities and project work,
collaborative learning

Information gathering, processing, and reporting
Integrated skills

Strategy training

Contextualized language instruction

Visual support

Culminating synthesis activities
(Stoller, 2002)



What Counts as “Content”?

Met (1991) proposes that “... 'content’ in
content-based programs represents material
that is cognitively engaging and demanding for
the learner, and is material that extends beyond
the target language or target culture” (p. 150).

Genesee (1994) suggests that content '...need
not be academic; it can include any topic,
theme, or non-language issue of interest or
Importance to the learners' (p. 3).



How much C in CBI?

<

Content-Driven

Language-Driven

Content taught in L2.

Content learning is
priority.

Language learning is
secondary.

Content objectives
determine syllabus.

Teachers select
language objectives.

Students evaluated on
content mastery.

>
Content used to learn L2.

Language learning is priority.

Content learning is
Incidental.

Language objectives
determine syllabus.

Students evaluated on
language proficiency.

(Met, 1999)



Integrating CBIl and EIL

CBI tasks that support EIL instruction:

Data collection from multiple sources (personal
observation, international sources)

Considering different ideas and opinions

Demonstrating what they
ways



Integrating CBIl and EIL

Themes that could be used to support EIL
Instruction:

Geography and world cultures
Science and technology
Global issues

Environment

International youth movements
International education
Global varieties of English



Examples of CBI + EIL

World English (Heinle ELT, 2009)

New ELT series which incorporates content on world
geography and cultures.

Content includes video and photography from National
Geographic.



a. skyscraper

b. neighborhood
€. market

d. downtown

Describe your city or town

Explain what makes a good neighborhood
Discuss an action plan

Make predictions about cities in the future
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Examples of CBI + EIL

World English (Heinle ELT, 2009)

New ELT series which incorporates content on world
geography and cultures.

Content includes video and photography from National
Geographic.

Visuals and audio feature both monolingual and bilingual
users of English (proportion unclear).

Each unit includes a culminating activity.

Represents language-dr 1 ven si de of Met
continuum.



Examples of CBI + EIL

Fuel Our Future Now (Discovery Education, 2009)
Online science education materials for grades K-12

Development sponsored by the U.S. Department of
Energy.

Includes freely downloadable lesson plans, student
worksheets, and graphic organizers.

Each unit includes an interactive online demonstration of
scientific concept and hands-on activity.

Representscontent-dr i ven si de of Met
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Resources for Grades K-2: -y

Vroom! Vroom! What Makes Cars Go?

Module Description Module Project Objectives

Students explore gravity, friction, and eneroy Students develop a model andfor diadram of a . ;
« Explain what causes avehicle to move

using objects and model cars. They investinate  car and explain what causes the car to move, ’

and define the concepts of motian, force, and ways to keep it moving, and what makes it and keep moving.

energy, Using simple hands-on activities with speed up or slow down. e MNarethings that can cause a vehicle to
vehicles as well as online interactives and speed up or slow down.

videos. Atthe end of the module, students e Design a rmodel car.

apply the knowledge they have acquired about
force, mation, energy and friction to design a
functioning model car. Then, students share
the cars with their classmates in a model car
Show.




Examples of CBI + EIL



